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ABSTRACT 
 

 

The arts for reconciliation have been used increasingly in recent years as a vehicle for bridging 

cultural divides, celebrating diversity, promoting cross-cultural dialogue and understanding, and 

challenging stereotypes (Oddie, 2005). The ARROW programme (Art: A Resource for 

Reconciliation Over the World) is an emerging network of people, organizations and institutions 

with an interest in and commitment to developing the creative arts as a resource for such 

participatory conflict transformation processes (Oddie, 2005: 22). ARROW hubs are located in 

the United Kingdom (UK), Kosovo, Palestine, South Africa (SA), Sierra Leone and Rwanda.  

 

This study investigates the efficacy of an ARROW SA intervention about Palestinian youth (Who 

are we? Who are you? A Journey to Palestine with ARROW) in altering some of the perceptions 

that ARROW SA youth of Bechet Secondary School in Sydenham, Durban may have of 

Palestinian youth. With greater insight into the effects that such interventions have on young 

people, ARROW may be able to increase the likelihood of participants decoding intervention 

material in the manner intended (Hall, 1980). Essentially, the study seeks to determine whether 

ARROW SA youth are able to identify with Palestinian youth as a part of their ingroup. 
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Introduction 
 

I think when people are able to share something… if they’re able to share one thing, they 

may discover that they can share other things… starting out with something that maybe is 

not threatening you know, something that makes people say, yeah well I mean, ‘It’s just 

drawing’, or ‘It’s just painting’, or ‘It’s just dancing’, something they enjoy. Then they get to 

begin; they find they become friends you know. It’s very strange, when you are separated, 

the funny things that you can believe about others. (adapted from an ARROW SA Q&A 

session with Archbishop Desmond Tutu, Cape Town, 2005.1) 

 

What do you think Palestinian youth do on the weekend? Would you like to be friends with a 

Palestinian teenager? Questions like these provided the catalyst to identifying some of the 

perceptions, misconceptions, stereotypes, and prejudices ARROW SA youth may have about 

Palestinian youth. Embedded in the ARROW programme (Art: A Resource for Reconciliation 

Over the World), this study aims to establish the efficacy of an ARROW SA intervention in 

changing perceptions that ARROW SA youth have of Palestinian youth. Central to the research 

is the question: What effect does exposure to an ARROW SA presentation about Palestinian 

youth have on ARROW SA youth’s perceptions of Palestinian youth? 

 

Background to the study  

 

The ARROW programme (Art: a Resource for Reconciliation Over the World) was a response 

from within the College of St Mark and St John (Marjon) by drama lecturer David Oddie to the 

events of September 11th 2001.  The build up to war in Iraq and increasing racial tensions in 

Britain2. ARROW “hubs” are located across the globe, with the four major ones at present in 

Plymouth (United Kingdom), Kosovo, Palestine and Durban (South Africa) (ARROW, 2006).  

.  

In 2004, Prof Garth Allen (a former staff at Marjon in the UK) made a trip to South Africa and 

subsequently founded ARROW SA. Prof Allen made contact with present ARROW SA 

coordinator, Ms Mary Lange (then a Masters student in Cultural Studies at the University of 

                                                 
1 The Arrow Project DVD of Video Footage. 2005. DVD. Inkanyezi Video, Cape Town, South Africa.  
2 ARROW. (2006). About Us. [Online]. The College of St Mark and St John, Plymouth. Available: 
http://194.80.168.131/arrow/index.php?mod=about&file=index. [16 February 2008]. 
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KwaZulu-Natal), through the UKZN CCMS (Culture, Communication and Media Studies) 

department. Following Ms Lange’s appointment as coordinator, CCMS identified Ms Susan 

Govender as administrator of the ARROW SA programme. In 2006 Ms Govender resigned as 

administrator of the UKZN CCMS department and Ms Lange took on both the administration 

and coordination of ARROW SA (Lange, 2004: 1).  

 

ARROW UK secured funding from the Department for International Development (DFID) in the 

UK for the first three year project, ‘What’s it got to do with me?’ At present, ARROW SA 

receives no financial assistance from any aid organisation but has remained a research and 

outreach project of CCMS, UKZN and as such received nominal funding for the Celebrate 

Durban Project (UKZN Public Affairs and Corporate Communications, 2007). ARROW Bechet 

sessions receive minimal support from the private sector. Personal communication between Ms 

Lange and coordinators from the other three major hubs, namely Palestine, Kosovo and the UK, 

is facilitated through the ARROW website and email (Pers. comm., Mary Lange, 05 March 

2008). 

Bechet Secondary School 
 

ARROW SA sessions take place on Thursday afternoons between 14h30 and 16h00 at the 

Bechet Secondary School in Sydenham, Durban. 

 

Bechet High School was previously a co-ed Coloured school i.e. for teenagers of mixed 

descent… The school is situated on the outskirts of the city of Durban and now caters for 

learners of all cultures from mixed economic backgrounds. The learners come from 

homes with a 50% average unemployment.  Half of the learners in the school are still 

from mixed descent that traditionally preferred to identify with their European ancestry 

and the other half is made up of learners who identify with a black African or Indian 

identity. (Lange, 2005: 58) 

 

The observations made while sitting in on a few of the ARROW SA sessions in March of this 

year (2008) confirmed Lange’s (2005) insights into the background of Bechet Secondary School 

and its learners. The ARROW SA group consists of learners of various ages, race, backgrounds 

and cultures. Learners come from different socio-economic areas within Sydenham (the suburb 

in which Bechet Secondary is situated) and surrounding areas.     
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This study has been conducted under the auspices of the CCMS department of UKZN. It is 

located within the context of the ARROW programmes, ‘Playing for Peace’ project (2007-2009) 

(Lange, 2007) (see Appendix I). Developed by Ms Lange, one of the objectives of the ‘Playing 

for Peace’ project is exposure to Palestinian culture through an ARROW intervention. 

 

Reasons for the study 
 
The ARROW programme is concerned with the use of creative arts to promote dialogue 

amongst young people about issues of culture and identity (ARROW, 2006). Central to the 

programme is cross-cultural communication with ARROW hubs in the UK, Kosovo, Palestine, 

South Africa and newly established hubs in Sierra Leone and Rwanda (ARROW, 2006). This is 

facilitated through the exchange of footage between two ARROW hubs, whereby ARROW youth 

of a particular hub use the arts (visual and performance) to convey their perceptions of culture 

and lifestyle in another ARROW hub across the globe, and vice versa.  

 

ARROW interventions aim at dispelling stereotypes that ARROW participants may have in 

relation to ‘the other’. With greater insight into the effects that such interventions have on young 

people, ARROW may be able to increase the likelihood of participants decoding intervention 

material in the manner intended (Hall, 1980: 130-131). This will ensure that the programme 

realises its objectives of communicating cross-cultural acceptance and understanding. 

Collectively, the researchers are three female university students enrolled in the CCMS 

graduate module Communication for Social Change at the University of KwaZulu-Natal. Each 

member of the research team comes from a very distinctive background and is thus qualified to 

undertake this project in her own unique way. 

 

      Growing up in a community similar to that of Sydenham, only much smaller, Karen Peters is 

interested in the Bechet Secondary learners’ propensity for cultural tolerance. Peters finds the 

fairly peaceful co-existence of Sydenham residents intriguing, especially since they are faced 

with a variety of intercultural encounters on a daily basis; Muslim-Indian, Hindu-Indian, Black-

African as well as Coloured (predominantly Christian).  Peters’ recognition of a degree of 

cultural acceptance amongst Bechet high school learners and Sydenham community members, 

within a local context, leads her to question, “What happens though, when the learners are 

challenged to think outside their “normative” cultural frames of reference?”  
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As an artist and poet, Sana Ebrahim is passionate about the creative. She works with young 

people as a Media Studies tutor, and finds the process of facilitating learning to be both 

rewarding and enriching. Ebrahim sometimes encounters prejudice on account of her being a 

young Muslim woman that wears the hijab (headscarf and modest dressing prescribed for 

Muslim women). However, an understanding of the fundamentals of Islam, and media and 

public relations practices has allowed her to counter such stereotypical representations of 

Muslim women. Her interest in this project lies in ascertaining whether or not the subjects have 

a sense of the long-standing Arab/Israeli conflict in Palestine, and the psychological trauma 

facing Palestinian youth as a result. She asks, “Despite differences in culture and background, 

can ARROW SA youth still find commonality in some of the activities that Palestinian youth 

engage in,as well as aspects of their dressing?” 

  

      Danielle Slabaugh has worked with youth as a community artist and educator in 

conjunction with her study of community art and social change at Hampshire 

College in Amherst, Massachusetts, USA. Witnessing the xenophobic impact of media images, 

both of Islamic extremism since September 11th (2001) and of illegal 

immigrants coming from Central America, Slabaugh is especially interested in the efficacy of 

such an ARROW intervention. 

  

Chapter outline 

The fact that no previous ARROW SA study has been conducted about Palestine 

communicated that there is a gap in research. It also presented us a unique opportunity to make 

a valuable contribution to the ARROW project. Chapter one comprises a literature review, 

setting “the current study within the context of past research” (O’Leary, 2004: 79). Key studies 

exploring culture and identity amongst young people are critiqued in this chapter. These include 

the Rasool and Khan ARROW SA study (2005), which provides interesting insights into the use 

of photo-elicitation in reconciliation education, and the Rassool (1999) study, which explores 

race and gender issues amongst a group of immigrant pupils in a British secondary school.  

 

The principal theories that inform the present research are detailed in Chapter two. These 

include Stuart Hall’s (1980) encoding/decoding model, Roland Barthes’ (1981) Theory of the 

Text, and semiotics (Peirce, 1985). Primarily concerned with the non-linear nature of 

communication, these theories allowed us to deconstruct the subjects’ reception of Ms Lange’s 
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presentation (see Appendix II), as well as their before and after paintings. The chapter also 

highlights the theories that informed Ms Lange’s presentation ‘Who are we? Who are you? A 

Journey to Palestine with ARROW’, namely Hall’s (1980) encoding/decoding model, and the 

Gaertner, Dovidio, et al. (1989, 1993) common ingroup identity model. The 45-minute 

PowerPoint presentation was “theoretically rooted in identification theory and reconciliation, 

whereby, it is argued, if common human experiences were perceived then negative cultural 

stereotypes could be addressed” (Lange, 2005: 57). 

  
Chapter three explores the merits of evaluation research in comparing similar before and 

after data to determine the efficacy of an intervention. It also highlights the difficulties 

encountered in trying to maintain the initial sample of thirty-one participants, due to participant 

involvement in other after-school activities, and the school examination period starting earlier 

than anticipated.  

 

Chapter four embodies the heart of the study: data analysis. Here, four broad headings, 

namely Religion, Race, Emotive perceptions, and Parallels between South Africa and Palestine 

are used to facilitate the interpretation of collected data. Visual materials (paintings) are 

reproduced and analysed separately under the sub-section, ‘The images speak…’. The chapter 

also highlights the benefits of employing a Freirean or participatory approach to learning, 

particularly within the context of the ARROW programme. 

 
The study concludes with a summary on the use of particular data collection tools and the 

role of education in bridging cultural gaps. Implications for policy are further offered in this 

chapter. Based on the research findings and analysis, a discussion around whether the 

research objective (to determine the efficacy of an ARROW SA intervention in communicating 

cross-cultural understanding between ARROW SA youth and Palestinian youth) has been 

achieved which tries to provide insights for researchers interested in arts-based conflict 

resolution projects such as ARROW.  
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CHAPTER ONE 

 
Literature Review 

 
A study conducted by Zelizer (2003) was particularly useful in situating the present research 

within the global field of conflict resolution. According to Zelizer, “despite the widespread use of 

arts-based processes in peacebuilding work in the conflict resolution field, to date there has only 

been minimal research on arts and peacebuilding” (Zelizer, 2003: 2). The author identifies the 

book, Arts Approaches to Conflict, edited by Marian Liebmann (1996), which consists of essays 

by art therapists using arts techniques with a variety of populations, as being a significant work 

to address the connection between conflict resolution and art.3 Another collection of essays on 

the arts and conflict are in the book People Building Peace 35 Inspiring Stories from Around the 

World, in particular writings by Kees Epskamp (1999) who has conducted extensive research on 

the role of arts in development.4  

 

Zelizer (2003: 4) in his study, The Role of Artistic Processes in Peacebuilding in Bosnia- 

Herzegovina, focuses “primarily on community based interactive arts processes in the 

performing arts, as [he believes] they have a greater potential to affect change than the visual 

arts due to its more participatory and interactive nature.” The ARROW programme favours a 

more holistic approach that employs “participatory methods in the form of creative arts (such as 

dance, drama and visual art) as a means of bridging cultural gaps among [youth] and 

deconstructing existing stereotypes” (Rasool and Khan, 2005: 1). Central to the programme is 

“reconciliation, cross cultural understanding, the peaceful reconciliation of conflict and the 

encouragement of a deeper understanding of the crucial principles of interdependence”.5

 

A similar data analysis technique used in the present research was identified in the Zelizer 

(2003) study. This involved “the interviews [having] been transcribed in their entirety and coding 

and analysis [being] conducted using an inductive approach in which the codes and categories 

emerge from the data under study” (Brause, 2000 cited in Zelizer, 2003: 6). It was particularly 
                                                 
3 Zelizer, C. (2003). The Role of Artistic Processes in Peacebuilding in Bosnia-Herzegovina. [Online]. Escola de 
Cultura de Pau, Barcelona. Available: http://www.escolapau.org/img/programas/musica/07musica014i.pdf. [18 May 
2008], pp 3. 
4 Ibid.  
5 http://www.marjon.ac.uk/arrow/index.htm Further information on ARROW may be obtained from the official 
website: www.art-peace.co.uk (cited in Rasool and Khan, 2005: 1)  
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interesting to uncover emergent codes in some of the comparable remarks made by different 

members of the ARROW SA group as they began to address issues of identity and otherness in 

relation to their own cultural frames of reference.  

 

Based on an analysis of the data, Zelizer asserts that one of the main reasons behind the 

flowering of cultural life during the siege of Sarajevo is that the war was so barbaric and 

uncultured that responding with culture was a way to resist and affirm the multi-ethnic nature of 

Bosnia-Herzegovina.6 Moreover a significant aspect of the war consisted of the destruction of 

the culture of the opposing sides, and in Sarajevo many people choose culture as a means of 

opposing this.7 The common ingroup identity model (Gaertner, Dovidio, et al., 1989, 1993) 

would have particular bearing in such a setting, as activities based on creative artistic processes 

“assist individuals and groups in healing from the horrors of war and serve as a bridge to 

facilitating increased intergroup-interaction and healing” (Zelizer, 2003: 10). 

 

Zelizer surmises that while more research is needed to further refine the concepts explored 

in his study, a central argument that needs to be emphasized is that more creative artistic 

processes need to be included in post-conflict reconstruction efforts.8 In calling attention to the 

difficulty of drawing generalizable conclusions from a single case study, the author stresses the 

need for the findings from this exploratory case study from Bosnia to be compared with other 

regions of the world where arts-based activities are playing a role in peacebuilding work, 

including the Middle East, Northern Ireland, Sri Lanka, Burundi and Cyprus among others.9

 

Lange (2005) in “What’s it got to do with me? Arrow in South Africa,” a renders a compelling 

account of how “media and art could effectively be used in addressing negative perceptions 

between two cultures.”  A detailed examination of the use of arts in the context of social protest 

and reconciliation prior to and post 1994 underlines the relevance of ARROW in South Africa. 

Key to the article is the mandate of ARROW to engage youth “with creative means of intra- and 

                                                 
6 Zelizer, C. (2003). The Role of Artistic Processes in Peacebuilding in Bosnia-Herzegovina. [Online]. Escola de 
Cultura de Pau, Barcelona. Available: http://www.escolapau.org/img/programas/musica/07musica014i.pdf. [18 May 
2008], pp 7. 
7 Ibid. 
8 Ibid., pp 10. 
9 Ibid. 
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interpersonal conflict transformation with emphasis on interdependence and intercultural 

knowledge and contact” (Lange, 2008: 1). 

 

Reference to a previous study by the author, Kalahari Fires, Hearth to Hearth: Codification 

to Conscientization (Lange, 2002) reveals the use of a methodology similar to the present 

research. The study “aimed to aid reconciliation between urban Durban learners and the first 

people [//Khomani] through addressing negative cultural stereotypes” (Lange, 2005: 3). 

Intervention material took the format of a “video made from amateur footage taken during 

Professor Tomaselli’s field trips between 1995 and 2001” (Lange, 2005: 3). Similarly to Lange’s 

presentation about Palestine (see Appendix II), “the video was theoretically rooted in 

identification theory and reconciliation” (Lange, 2005: 3). “Elements were consciously built into 

the video, which encourages learners from Durban to identify with the young student, Charlize 

Tomaselli, who visited Ngwatle, Botswana in the Kalahari as a child of eleven years and 

narrated the video as a ‘cool’ teenager of eighteen years” (Lange, 2005: 3). Footage of the 

ARROW Palestine group sharing their stories would have perhaps had a more lasting impact on 

the perceptions that ARROW SA participants have of Palestinian youth. However, Lange’s 

efforts to procure such footage from Ms Marina Barham (ARROW Palestine coordinator) were 

met with no success due to the extreme challenges facing the ARROW Palestine group in terms 

of technology and access.  

 

The Lange (2002) study “included pre- and post-viewing art works, which were created by a 

cross-cultural group of ten and eleven year olds from five [primary] schools in Durban” (Lange, 

2005: 3). Aspects of identification such as clothing, shelter, cooking, transport, and activities of 

the present day Bushman were examined in the art works. The fact that “a greater number of 

Grade four’s changed the clothing [worn by the Bushmen] from the stereo type frozen in time 

image to that of a modern culture”, revealed a significant correlation between viewing of the 

video and a change in knowledge of clothing worn by present day San. The research indicated 

that “contact, and sharing of knowledge between groups of similar age groups, could encourage 

identification and subsequent tolerance and understanding” (Lange, 2002 cited in Lange, 2005).   

 

The Rasool and Khan (2005) study10 identifies a lack of research on audience involvement 

(EE Conference Journal, 2000 cited in Rasool and Khan, 2005: 2) and motivates for further 

                                                 
10 Pieces of Me… The use of visual aides in reconciliation education:  A case study of Bechet Secondary 
School employs a participatory action research approach. 
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investigation into “alternative and creative methods of involving the audience in EE 

[entertainment-education] interventions” (Rasool and Khan, 2005: 2). 

 

A similar methodology to the Lange (2002) study was employed in this research. This 

involved pre- and post-viewing drawings made by the subjects (ARROW SA participants) in an 

attempt to answer the question, “What do you think teenagers in Kosovo are doing right now?” 

(Rasool and Khan, 2005: 11). The intervention (or change strategy) relied on photo-elicitation, 

which “is based on the simple idea of inserting a photograph into a research interview” (Harper, 

2002 cited in Rasool and Khan, 2005: 5). In stark contrast to the present research, subjects 

were “asked at the end of the [pre-viewing] session to find any information they could on Kosovo 

for the next session, either in books or on the Internet. We wanted to see what resources were 

available to them and how they interpreted this information and if it affected their initial 

perceptions” (Rasool and Khan, 2005: 13). Central to the present research is the question of 

whether or not ARROW SA is effective in communicating cross-cultural understanding; hence 

the decision not to ask the subjects to undertake personal research on Palestine.  

 

The authors provide interesting insights into the application of the common ingroup identity 

model (Gaertner, Dovidio, et al., 1989, 1993) to reduce intergroup bias between ARROW SA 

participants and Kosovar youth. “The students were asked to think about other teenagers in 

Kosovo because we were trying to steer away from the stereotypical perceptions of Kosovo as a 

war-ridden country11.  Our aim was to get the students to see teenagers in Kosovo as real 

people, just like themselves, who had similar needs and interests” (Rasool and Khan, 2005: 9). 

The intervention employed in the present research, ‘Who are we? Who are you? A Journey to 

Palestine with ARROW’, sought also to promote cultural identification, hence grounded in the 

same theory.  

 

Despite Rasool and Khan’s (2005: 34) recommendation that “when respondents are 

drawing, they should be kept in isolation, so that they cannot copy each other”, we chose to 

have them work together. This decision was made in acknowledgement of the social nature of 

stereotypes and attitudes. Dialogue must be held to create a consensus about what life as a 

                                                 
11 According to MccGwire (2001) “Kosovo Albanians are often portrayed, if not as drug-runners and gangsters, then 
as ungrateful men of violence whom NATO were crazy to champion in war” (cited in Rasool and Khan, 2005: 9)  

 13



Palestinian youth is about. It seemed unnatural to isolate the subjects while they create 

something that reflects a group attitude.  

 

A discussion surrounding both the merits and limitations of photo-elicitation provides useful 

pointers for researchers interested in utilising this method (Rasool and Khan, 2005: 33).  The 

implication was that “photo-elicitation is a useful tool for EE interventions, but it must be used in 

conjunction with interpersonal communication for effective behaviour change” (Rasool and 

Khan, 2005: 34). Our choice of intervention: PowerPoint presentation as opposed to photo-

elicitation, stemmed from recognition that photographs, as snapshots of actual events, are often 

subject to a variety of interpretations (‘a picture is worth a thousand words’).  Findings of the 

Rasool and Khan (2005) study confirm that photographs by themselves have the ability to elicit 

a series of unintended readings (Hall, 1980): “Our second research question asked how useful 

these photographs could be in dispelling cultural stereotypes.  In this particular situation, we 

found it was mostly ineffective as respondents drew violent, stereotypical images of war after 

seeing the photographs.  This was not our intention, as we wanted them to see Kosovans 

(youth in particular) as being like them” (Rasool and Khan, 2005: 33). 

 
Naz Rassool (1999)12 provides an engaging discussion on the “ways in which children from 

ethnic minority groups identify culturally and educationally within British society” (Rassool, 1999: 

234). While the present research focuses on interpreting group perceptions of, and attitudes 

toward Palestinian youth, Rassool places the individual speaking subject at the centre of her 

analysis, describing each of them in turn in terms of their own articulations of the social world.13 

An examination of the processes of self-definition and self-identification in constructing ‘black’ 

British identities was of prime significance to the Rassool (1999) study, whereas our study dealt 

predominantly with effectuating social change through cultural identification and acceptance. 

However, “concepts of cultural hybridity, social change, gendered and racialized identities, 

systemic racism, religion, culture, knowledgeability, and individual reflexivity” were applicable to 

both studies (Rassool, 1999: 251). 

 

                                                 
12 in Flexible Identities: Exploring Race and Gender Issues amongst a Group of Immigrant Pupils in an 
Inner-city Comprehensive School 
13 Rassool, N. (1999). Flexible Identities: Exploring Race and Gender Issues amongst a Group of Immigrant Pupils 
in an Inner-city Comprehensive School. In Lewis, V. et al. (2004). The Reality of Research with Children and Young 
People. London: Sage Publications Ltd, pp 244. 
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Due to the issues explored being very personal in nature, Rassool had to ensure that the 

research be sensitively done yet be thorough in its investigation of the different aspects of 

identity formation.14 She therefore opted for the research to be positioned within the school’s 

pastoral care programme and conducted by tutors in their tutor groups (Rassool, 1999: 250). 

The teaching activity comprised [three] stages: Stage One involved the whole year group 

charting, individually, their life histories, their ‘River of Life’, which could be represented in any 

way that they chose.15 Stage Two involved sharing their ‘Rivers of Life’ within their tutor groups, 

in which they were allowed to ask positive questions.16 The underlying intention was to treat the 

pupils as ‘subjects of their experiences rather than as objects of research’.17 At Stage Three, the 

HOY [Head of Year] asked for six volunteers from her group to participate in individual 

interviews that were to be tape-recorded.18  

 

Some of the hindsight reflections of the author include that she would in future opt to 

conduct the interviews herself.19 Ideally the ‘Rivers of Life’ interviews should have been 

videotaped, as tape-recording of the feedback sessions did not take place in all the classes, and 

the fact that the pupils were not identified meant that she could not follow through their stories in 

the interviews.20 In terms of the present research, focus group discussions were held to gain a 

clearer understanding of the paintings from the artists’ perspective. The subjects were also 

allowed to ask the artist positive questions about his/her painting. These sessions were both 

videotaped and tape-recorded so that we could refer back to the artists’ explanations with 

respect to different sections in their paintings. The role of arts-based peace building processes 

in helping to foster interaction in divided societies and facilitate reconciliation cannot be 

                                                 
14 Ibid., pp 250. 
15 Rassool, N. (1999). Flexible Identities: Exploring Race and Gender Issues amongst a Group of Immigrant Pupils 
in an Inner-city Comprehensive School. In Lewis, V. et al. (2004). The Reality of Research with Children and Young 
People. London: Sage Publications Ltd, pp 235. 
16 Ibid., 235. 
17 Chase & Bell, 1994, p. 64 cited in Rassool, 1999: 235. 
18 Rassool, N. (1999). Flexible Identities: Exploring Race and Gender Issues amongst a Group of Immigrant Pupils 
in an Inner-city Comprehensive School. In Lewis, V. et al. (2004). The Reality of Research with Children and Young 
People. London: Sage Publications Ltd, pp 236. 
19 Ibid., 253. 
20 Ibid. 
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downplayed.21 There is however a “lack of research, relevant theory, and descriptive writings 

about the use of the arts in conflict situations” (Zelizer, 2003: 2).  

 

Arts for reconciliation and participatory arts do not lie within the research domain of any one 

branch of academia. The fact that the Zelizer (2003) study draws on civil society based 

peacebuilding processes, Lumsden's (1999) three zones of social reconstruction, as well as 

Kees Epskamp’s (1999) research on the role of arts in development bears testament to the 

interdisciplinary nature of such arts-based projects (Zelizer, 2003: 2-3). In turn, the outcomes of 

such interventions and research findings have implications for several other fields of study. The 

participatory arts approach offers a feasible stage for not only cross-cultural dialogue, but many 

types of inter-community interaction. There is indeed a significant gap in research on the 

efficacy of the participatory arts within different cultural, economic, and social contexts. The 

present research seeks to make a worthy contribution in this regard. 

 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

                                                 
21 Zelizer, C. (2003). The Role of Artistic Processes in Peacebuilding in Bosnia-Herzegovina. [Online]. Escola de 
Cultura de Pau, Barcelona. Available: http://www.escolapau.org/img/programas/musica/07musica014i.pdf. [18 May 
2008], pp 9. 
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CHAPTER TWO 

 
Theoretical Framework 

 
The theoretical framework of this study lies within the ideas of Stuart Hall’s (1980) 

encoding/decoding model, Roland Barthes’ (1981) Theory of the Text, and semiotics (Peirce, 

1985). All three are concerned primarily with the non-linear nature of communication. Of critical 

significance is the impact of these theories both on the subjects’ decoding of intervention 

material as well as our decoding of the findings. 

 
   Lange’s presentation ‘Who are we? Who are you? A Journey to Palestine with ARROW’ is 

embedded in Hall’s (1980) encoding/decoding model, and the Gaertner, Dovidio, et al. (1989, 

1993) common ingroup identity model. Personal communication through email between Ms 

Lange and Ms Linzi Hanscomb, an ARROW research affiliate presently working with the 

ARROW Palestine group in West Bank, added a unique dimension to the powerpoint 

presentation. Cultural identification, whereby individuals, through identifying commonalities with 

people of different cultures, begin to see ‘the other’ just as themselves, was the key objective of 

such an intervention.   

 

Encoding/Decoding 
 

Hall’s (1980) encoding/decoding model is the overarching ideology informing such a reception 

study. Our research question is rendered amiss outside of the assumption in encoding/decoding 

that communication is non-linear and mediated by factors external to the communication itself; 

the social context of the communication as well as the personal ideology of the receiver of 

communication.  

 

Hall uses the term ‘encoding’ to refer to the structuring of a media message, and the term 

‘decoding’ for the way messages are interpreted (Hall, 1980: 130-131) and is premised that 

within communication, a message is encoded with meaning (Hall, 1980: 130).  

Before this message can have an ‘effect’ (however defined), satisfy a ‘need’ or be put to a 

‘use’, it must first be appropriated as a meaningful discourse and be meaningfully decoded. 

It is this set of decoded meanings which ‘have an effect’, influence, entertain, instruct or 
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persuade, with very complex perceptual, cognitive, emotional, ideological or behavioural 

consequences (Hall, 1980: 130).  

This model proves useful in establishing whether the subjects’ decoding of Ms Lange’s 

presentation on Palestine corresponded with, opposed, or negotiated a position somewhere 

between assent and opposition of the encoded or preferred meaning (Schrøder et al., 2003: 

128-129). 

 
Theory of the Text 

 

Theory of the text places the text, or the meaning made in the communication process, in a 

flexible space that is actively engaged in an ongoing semiotic process. It is neither the message 

constructed (or encoded) by the communicator, nor is it the message itself, received. “Text is 

produced in the space of the relations between the reader and the written, and that space is the 

site of a productivity ‘écriture’ (‘writing’)” (Barthes, 1981: 31).  Of particular significance to us is 

the positive act of making a message on the personal level when new information is 

incorporated into the subject’s schema of Palestine.  It is not a static signification that we expect 

to uncover, but rather a wandering signification that shifts within the discussion of 

communicated material and changing circumstances (Barthes, 1981: 31). It is imperative to 

recognise that in the shifting and wandering of the meaning made about Palestinian youth, 

altering of perceptions will undoubtedly continue to be made after the study has been 

completed.  At best our work can only measure what effect the intervention has had on the 

subjects’ perceptions of Palestinian youth in the short term. 

 

Semiotics 
 

“Semiotics is the study of how meaning occurs in language, pictures, performance, and other 

forms of expression” (Tomaselli, 1996: 29). Concerned with the construction of signs and 

symbols, semiotics will assist in the decoding of the subjects’ paintings.  

 

In examining the research community’s social positioning of an outside group (Palestinian 

youth), special note must be taken of the signs that the subjects associate with this group, and 

those which they associate with themselves.  “Social signs, since they communicate group 

relations, have differing capacities to represent social power, coercion, and shared meaning to 

groups” (Manning, 1987: 27).  This reaffirms Peircean (1985) semiotic theory, which “enables us 
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to understand reception processes as simultaneously individual and communal” (Schrøder et 

al., 2003: 131).  

On the one hand, the meanings actualized by the individual viewer are a unique product of 

the interpretive repertoires arising from his or her discursive socialization, with all its 

coincidental biographical factors. On the other hand, Peirce insists that the meanings of 

signs are to a high degree stabilized through the working of the interpretative communities 

we belong to, and which ensure a relative unity of interpretation under conditions of 

polysemy (Schrøder et al., 2003: 131-132).  

A careful biopsy of the semiotics of both the subjects’ language in focus groups, and their 

paintings should allow insight into their perceptions of Palestinian youth in these more abstract 

terms.  

 

The Common Ingroup Identity Model 
 
 

       
   Members of 
     one social 
        group 
        
                    

                                    Attitudes toward  
  Perception                                            one another 

Prejudice, Hostility             that they belong to a     become more  
single social group                               positive; prejudice 

  decreases 
              
    
    Members of 
              another social 
        group 
 
 
 
FIGURE 2.1 The Common Ingroup Identity Model. The common ingroup identity model 
suggests that when individuals belonging to different groups come to perceive themselves as 
members of a single group, their attitudes toward each other become more positive. This 
increases contact between members of the groups, which reduces intergroup bias still further. 
 
(Source: Based on suggestions by Gaertner, Dovidio, et al., 1990, 1993 cited in Baron and Byrne, 1997: 
218) 
 
 
This theory, proposed by Gaertner, Dovidio, et al. (1989, 1993), suggests that it is possible for 

shifts or recategorizations in the boundary between “us” and “them” to be used to reduce 
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prejudice (Baron and Byrne, 1997: 218). The concept may be explicated as follows: It is 

common for prejudice and hostility to exist between individuals belonging to two different social 

groups.22 “When individuals belonging to initially distinct groups work together toward shared 

goals, they come to perceive themselves as a single social entity.”23 In short, weakening or 

eliminating initial us-them boundaries reduces intergroup bias, thereby promoting cultural 

identification and acceptance.24

 

The two social groups represented in this study are ARROW SA participants and Palestinian 

youth. As communicator, Ms Lange in her capacity as coordinator of ARROW SA was tasked 

with developing an intervention that would help deconstruct some of the stereotypes and 

misconceptions that ARROW SA youth may have about Palestinian youth, based on media 

representations and external opinions. To this end, Ms Lange’s communication with Ms 

Hanscomb (who was working with ARROW Palestinian youth at the time) proved useful in 

providing a somewhat first-hand account of the culture and lifestyle of Palestinian youth. 

Elements of identification (former ARROW SA youth’s portrayal of Palestine using drama and 

vice versa, cuisine, activities, Apartheid SA versus the segregation wall in Bethlehem) were 

consciously built into Ms Lange’s PowerPoint presentation, so as to encourage ARROW SA 

youth to identify with Palestinian youth (Lange, 2005: 3). The common ingroup identity model 

was thereby employed in an attempt to reduce intergroup bias, by highlighting the fact that they 

(Palestinian youth) were teenagers with similar needs and interests, just like themselves 

(ARROW SA youth) (Rasool and Khan, 2005: 4). 

 

 

 

 
 
 
 
 

 
 
 
 
 

                                                 
22 Baron, R.A. and Byrne, D. (1997). Social Psychology. 8th ed. Massachusetts: Allyn and Bacon, pp 218. 
23 Ibid. 
24 Ibid. 
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CHAPTER THREE 
 

Methodology 
 

The research design takes on the format of a case study used to examine the reception of an 

ARROW SA presentation about Palestinian youth, by ARROW SA youth. Case study enables 

us to ‘delve deeper’ and study “elements of the social through comprehensive description and 

analysis” of ARROW SA youth’s perceptions of Palestinian youth (O’Leary, 2004: 115-116). 

 

Qualitative research was favoured over more quantitative approaches, as we are dealing 

with a fairly small sample and endeavour to “get an in-depth opinion from participants” (Dawson, 

2002: 14). The sample comprised thirty-one ARROW SA participants25 (Bechet Secondary 

School learners from Grades 8 – 12, aged between 13 and 18). Our main tools for collecting 

data include visual representation (paintings made by research subjects of Palestinian youth 

and their surroundings), questionnaires, and focus groups. It would seem appropriate to clarify 

at this juncture, that while we have in fact used questionnaires (generally associated with 

quantitative methodologies), the data collected from this tool will be applied qualitatively rather 

than to generate any sort of hard data (statistics) or to make generalisations.  

 

“Evaluation research attempts to assess the effectiveness of change intervention 

programmes and policies, and is related more to a research purpose or goal than a particular 

methodological approach” (O’Leary, 2004: 135). In order to realise the objective of this study, 

we have employed evaluation research to compare before and after data of the perceptions 

ARROW SA youth have of Palestinian youth (O’Leary, 2004: 136). There are a number of ways 

to evaluate whether change has occurred, but the one that is most appropriate to our study is 

‘time series analysis’ (O’Leary, 2004: 136). This “requires that: (a) similar data be collected 

before and after the intervention; and (b) any change is directly related to the intervention itself 

and not to anything else that might be happening” (O’Leary, 2004: 136). It was, however, not 

possible for us to control subject exposure to media and/ or other external influences and 

opinions about Palestinian youth from one week to the next.  

                                                 
25 Thirty-one ARROW SA participants was the initial size of our sample. This number dwindled over the weeks due 
to participant involvement in other after-school activities and the June examination period starting earlier than 
anticipated. 
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Formative evaluation comprised the making of paintings and filling out of questionnaires to 

establish the subjects’ existing knowledge about Palestine and its people (before data). Two 

focus groups were conducted to gain a clearer understanding of the paintings from the artists’ 

perspective. Grounded in semiotics, textual analysis was used to “’deconstruct’ the [painting] 

into its component parts and fully to ‘reveal’ and understand how the [participants] have used 

the various signs and codes in their attempt to create a particular meaning or set of meanings” 

(Rayner, Wall and Kruger, 2004: 28). A presentation about Palestinian youth by ARROW SA 

coordinator, Ms Mary Lange, followed (“change strategy”) (O’Leary, 2004: 136). Participation 

observation was conducted to assess participant interest in and identification with the subject 

(Palestinian youth). This involved recording the participants’ direct and immediate reactions 

during the presentation. 

 

Summative evaluation enabled us to “assess the effectiveness … of the change strategy in 

question” (O’Leary, 2004: 136). A reception analysis of Ms Lange’s presentation was 

conducted, based on after data collected from paintings, questionnaires, and a focus group. 

Aspects of cultural identification with Palestinian youth, such as religion, clothing, shelter, 

cuisine, transport, and activities were probed in the focus group. Reception analysis aided the 

interpretation and clear understanding of perceptions of ARROW SA as the communicator; 

Palestinian youth as the subject of the message; and ARROW SA participants as the receiver of 

the message (Mpeli, 2005: 46). 

 

Peculiar to this study is the fact that our research supervisor, Ms Mary Lange, is also the 

coordinator of ARROW SA. The validity of the findings was not compromised however; as we 

(the student researchers) conducted the focus groups and the conclusions arrived at stem from 

our personal interactions with the subjects. Having Ms Lange as supervisor proved beneficial on 

two accounts: As an MA graduate (Cultural Studies), Ms Lange’s sound academic background 

ensured that we were well- acquainted with the theories that informed both her presentation 

about Palestinian youth and the present research. Ms Lange, having been involved with the 

ARROW SA programme from its very inception, was able to provide us with an informed 

background to the programme. 
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Limitations of the study 

 

Time – ARROW SA sessions take place only once a week on Thursday afternoon and therefore 

placed great strain on the time we had available to us for data collection. Our time schedule 

underwent constant revision to accommodate public and school holidays, the school 

examination period, as well as extra time for participants to complete their paintings. While we 

originally started out with a sample of thirty-one (all of whom had undertaken the before 

paintings), only twenty-one subjects attended the presentation session, and a meagre six 

subjects undertook the after paintings. Furthermore, only twelve subjects were present at the 

final focus group session held to assess the subjects’ reception of Ms Lange’s presentation. In 

order to conduct a feasible analysis of data collected from the questionnaires, a sample of 

eighteen subjects that had completed both the formative and summative evaluation 

questionnaires was drawn. 

 

Venue – At times the Bechet school hall was used by the school, which meant that focus 

groups had to be conducted on the school grounds. Having no formal training as educators, it 

was difficult for us as student researchers to maintain discipline of the group in an outdoor 

setting. This hurdle was overcome by having either Ms Lange (ARROW SA coordinator), or Ms 

Joy Seidle (Bechet School ARROW facilitator) present during the focus groups. 

 

Decoding of visual texts – While we did hold focus groups to gain a clearer understanding of 

the signs and codes used in the before and after paintings, we are unable to guarantee that our 

decoding of the paintings matches the encoded message entirely. It is important to bear in mind 

that “text is produced in the space of the relations between the reader and the written, and that 

space is the site of a productivity: ‘écriture’ (writing’)” (Barthes, 1981: 31). Our own cultural 

frames of reference thus had a bearing on the way in which we decoded the visual texts. 

 

Externalities – As mentioned earlier, we employed ‘time series analysis’ to evaluate the 

efficacy of ARROW SA in communicating cross-cultural understanding between ARROW SA 

youth and Palestinian youth. The second condition presupposing this approach requires that 

any change in the participants’ perceptions of Palestinian youth be resultant solely of Ms 

Lange’s presentation (the change strategy) and not any external exposure to opinions or media 
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footage about Palestine. While we are able to assure this condition for the questionnaires 

completed straight after Ms Lange’s presentation, we are unable to assure this for the paintings 

and focus groups conducted in later weeks.  
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CHAPTER FOUR 
 

Analysis and findings 
 

Researcher: What do you think they’re fighting about actually? 

Respondent: Peace. It’s the only thing people fight for. 

(Formative Evaluation, Bechet Secondary, 15 May 2008) 

 

Chapter four analyses and interprets respondents’ views in an attempt to explain how Lange’s 

presentation about Palestinian youth was received by the target audience (ARROW SA youth of 

Bechet Secondary School, Sydenham, Durban) (Mpeli, 2005: 55). As ironic as ‘fighting for 

peace’ might seem, it is at the core of the study into Palestine, and a concept that has been 

drawn upon throughout this chapter.  

 

Formative and summative evaluation questionnaires, paintings and focus groups provided 

the data from which conclusions about the efficacy of ARROW SA as communicator of cross-

cultural acceptance and understanding have been drawn. Respondent perceptions of 

Palestinian religion and race have been isolated as the key areas of focus. Supplementary data 

have been included under the headings: Emotive perceptions and Parallels between South 

Africa and Palestine. Visual materials (paintings) have been reproduced and analysed 

separately under the sub-section, ‘The images speak…’.  

 

“The tenets of Hall’s [1980] encoding/decoding model (preferred, negotiated and 

oppositional readings) form the basis of analysis and interpretation” (Mpeli, 2005: 55). 

Reception has also been analysed with reference to Barthes’ (1881) Theory of the Text, 

Peircean semiotics (1985), and the Gaertner, Dovidio, et al. (1989, 1993) common ingroup 

identity model. 

 

 The terms ‘subject’, ‘participant’ and ‘respondent’ have been used interchangeably 

throughout this chapter since the research subjects occupy both the identity of participants in 

the study and respondents to our research-specific questions. Pseudonyms have been used to 

ensure anonymity and confidentiality of research subjects. 
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‘Problem Posing’ Education26

 
To conceive of the entire process of research from a Freirean pedagogical viewpoint may not be 

“scientific” but does lead to clarity in understanding (Freire, 1990). As supervisor, Ms Lange 

shared with us her intuitive and academic expertise on how best to approach the present 

research, and interact with the research community. It is not the purpose of this study to test Ms 

Lange’s skills, but rather the efficacy of the theory and methodology employed in the 

intervention to establish where if at all, improvements can be made. Having problematized this, 

it is now apparent that the participant’s answers in the formative evaluation may have 

(intentionally or otherwise) influenced the content and presentation of the intervention.  

 

“But one does not liberate men by alienating them. Authentic liberation – the process of 

humanization – is not another ‘deposit’ to be made in men” (Freire, 1990: 52). Freire, the 

pioneer in participatory development in praxis, warned against the use of traditional education 

methods whereupon the educator is seen as the source of knowledge, and the pupils the bank 

wherein knowledge ‘deposits’ in the form of education were made. Instead, Freire (1990) called 

for a revision of these old ideals to a more dialogical educational process, where the educator 

had as much to learn through the process as the learners. “The teacher is no longer merely the-

one-who-teaches, but the one who is himself taught in dialogue with the students, who in turn 

while being taught also teach” (Freire, 1990: 53).  

 

It is encouraging to note that South Africa’s Department of Education supports a Freirean 

outlook to education. “Both conceptual, content knowledge and pedagogical knowledge are 

necessary for effective teaching, together with the teacher’s willingness and ability to reflect on 

practice and learn from the learners’ own experience of being taught (Department of Education, 

National Policy Act 1996 [Act no 27 of 1996]: 16).27 This participatory approach to learning is 

observable in the interactions between Ms Lange (coordinator of ARROW SA) and the ARROW 

SA participants. The formative evaluation data collection instruments (paintings, questionnaires, 

and focus groups) all fed into this “dialogical process”, assisting us to gauge existing subject 

perceptions of Palestinian youth, and Ms Lange to determine the knowledge base of the 

participants.  
                                                 
26 Freire, P. (1990). Pedagogy of the Oppressed. London: Penguin Books, pp 52. 
27 Department of Education. (1996). National Policy Act 1996 [Act no 27 of 1996]. Department of Education. South 
Africa. Available: http://www.kzneducation.gov.za/policies/frameworkTeacherDev_GET.pdf. [03 July 2008], pp 16.  
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Religion 
 

The formative evaluation revealed that out of the different aspects of cultural identification, 

subject perceptions regarding religion altered most drastically, leading to an interesting 

discussion on the presence of the Christian faith in Palestine. 

 

Many of the respondents did not highlight religion either in their paintings or focus groups. If 

any aspect of religion was touched upon, the respondents would often confuse the words: 

church, mosque, masjid, and temple, sometimes using them interchangeably. 

 

Researcher: Tell us about the building on the… 

Respondent: This is their Temple. 

Researcher: The Temple? 

Respondent: Yes. 

Researcher: What religion do you think they are? 

Respondent: Muslims. 

(Formative Evaluation, Bechet Secondary, 15 May 2008) 

 

Respondent 1: Oh, the people are going to church. Religious… 

Researcher: Church? 

Respondent 1: Yes, church. 

Respondent 2: Mosque or Masjid. 

Respondent 1: Mosque…no, mosque. 

Researcher: They’re going to the mosque? 

Respondent 1: Yes. 

(Formative Evaluation, Bechet Secondary, 15 May 2008) 

 

Out of the questionnaire sample of eighteen respondents, fourteen of them (48%) stated 

that the majority of the people in Palestine are Muslim (see Figure 4.1).  
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Formative Evaluation: Religion
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FIGURE 4.1 

 

Ms Lange in the intervention (or change strategy) informed the subjects that Jesus was in 

fact born in the region today known as Palestine. 

 

This is Palestine in the New Testament; many of you think of Jesus being in Israel don’t you? 

Jesus was not in Israel, Jesus was in Palestine. If you look at the places on this map, you will 

remember stories in the bible. 

(Ms Lange, ARROW Intervention, Bechet Secondary, 29 May 2008) 

 

This piece of information elicited a range of questions from the subjects due to incongruence 

with their normative frames of reference, which had associated Palestine with Islam. Ms Lange 

had, prior to the segment about Jesus’ life in what is now known as Palestine, explained the 

Israeli-Palestinian conflicts, of which Christianity had not been a feature. 

 

What happened to Christianity, because it looks like to me, that place was supposed to based on 

Christianity, and the Jewish religion, so how come the Christians have been kicked out, and now 

it’s overtaken by Arabs, and Arab, and . . . .  

(Respondent V, ARROW Intervention, Bechet Secondary, 29 May 2008) 

 

The summative evaluation reiterated the above confusion with more participants including 

“Christian” and “Jewish” as options of what religion they thought the majority of Palestinians 

follow. None of the summative evaluation questionnaires included the option “Muslim” without 

also including either “Christian” or “Jewish” as well. While this negotiated reading of the 

intervention may not reflect an accurate knowledge base, it could have larger signification (Hall, 

1980: 137). The encoding/decoding model suggests that messages are encoded with 
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connotative and denotative meanings which may produce preferred, negotiated and 

oppositional readings (Hall, 1980). “When the viewer takes the connoted meaning from, say, a 

television newscast or current affairs programme full and straight, and decodes the message in 

terms of the reference code in which it has been encoded, we might say that the viewer is 

operating inside the dominant code” (Hall, 1980: 136).  

 

The dominant code is therefore the intended meaning that the message sender desires the 

receiver to read into and accept. In this instance Ms Lange’s description of the geographical and 

political context of Palestine had been amalgamated with notions of religious belief and practice 

at the mention of Jesus. The fact that this was not the preferred reading to Ms Lange’s encoded 

message suggests that the dominant code had not been upheld in the message decoding or 

reception. 

 

It is evident that the subjects had chosen a reading of the communicated message that was 

somewhere in-between the oppositional and dominant codes, that of, negotiated code (Hall, 

1980: 137). “Decoding within the negotiated version contains a mixture of adaptive and 

oppositional elements…it makes its own ground rules – it operates with exceptions to the rule” 

(Hall, 1980: 137). This type of negotiated reading is a positive sign of critical thinking on the part 

of the subjects. One of the possibilities for the negotiated reading may be that the PowerPoint 

presentation (intervention) had focused on the close proximity of Israel to present-day Palestine, 

while not clearly differentiating the state of Israel from Palestine itself. This would explain why 

many of the subjects (31%) stated that Palestinians practiced Judaism in the summative 

evaluation questionnaires (see Figure 4.2 below).  

 

The other possibility for the negotiated reading is that the subjects projected ingroup 

characteristics on to the ARROW Palestine youth (Gaertner, Dovidio, et al., 1989, 1993). Many 

of the subjects come from Christian backgrounds. It seems plausible that the mention of some 

Palestinians being Christian was a point to latch on to for many of the participants. In the 

question and answer session after the presentation, a female participant interjected, “… that 

place was supposed to based on Christianity, and the Jewish religion, so how come the 

Christians have been kicked out, and now it’s overtaken by Arabs, and Arab, and . . . . ?”  This 

question reflects a negotiated reading that lends empathy to the Christian and Jewish 

population and poses Arabs as invading forces.   
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Summative Evaluation: Religion
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FIGURE 4.2 

 

Researcher: What religion do you think they follow, Palestinians? 

Respondent 1: Islam 

Respondent 2: Islam 

Respondent 3: Isn’t they are Christian? 

Respondent 4: There must be at least Hinduism or um at least one person or something  

that must follow Hinduism or Christianity or something else. 

Respondent 5: There is Christians. 

Respondent 4: Not only… 

(Summative Evaluation, Bechet Secondary, 12 June 2008) 

 

These “problem-posing” discussions are precisely what Freire (1990) refers to as the 

educational process being “dialogical”. From an observational point of view, the participants 

were more open to discussions of this nature after the intervention, and more forthcoming in 

their opinions. The participants appeared to be more indecisive in the formative evaluation focus 

groups as compared to the summative focus groups, where they appeared to have more 

conviction in their responses (whatever the topic of discussion was).  

 

Race 
 

Race may be conceptualised as being socially specific. Given South Africa’s history of racial 

division, one can appreciate how our own perceptions of race may vary in relation to that of the 

rest of Africa and the world. Even in a post-apartheid South Africa, legal contracts (such as 

university issued appointment forms and corporate employment contracts) require applicants to 
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select their race out of four categories: Black, White, Asian or Coloured.28 As discriminatory as 

this may seem to some, these classifications have become a norm in South African society. 

Hence, in compiling the questionnaire we decided to stick with the known classifications and 

add “Arab” and “Indian”. Sixty percent of participants believed that the majority of Palestinians 

were Arabs in the formative evaluation (see Figure 5). It appears that the participants, not 

familiar with a country called Palestine (‘Is Palestine really a place?’), felt it best to bestow an 

‘alien’ race group (Arabs) upon its inhabitants. They also thought that no White or Black people 

lived in Palestine. (Race is a contentious point as some individuals who might be considered 

traditionally as Coloured consider themselves as Black, as is the case with some individuals of 

Indian descent. The messiness of present day race identity even within South Africa cannot be 

sidestepped.) 

 

Formative Evaluation: Race
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FIGURE 4.3 

 

Arab was still the race of choice in the summative evaluation, coupled with a more equal 

spread of racial classifications (see Figure 4.4).29 Again this may be attributed to the fact that 

the participants were able to identify with Palestinian youth as being just like themselves after 

the intervention (through the aspects of cultural identification like cuisine, transportation, 

clothing, and activities that Ms Lange had built into her PowerPoint presentation). 

 

                                                 
28 These categories ironically perpetuate apartheid segregation and do not include the many children born since the 
abolition of the Mixed Marriages Act which occurred prior to 1994 – some of these descendants refer to themselves 
as ‘new’ coloured or ‘rainbow’ children as they do not associate themselves culturally or geographically with the 
cultural group previously known as Coloured (Pers. comm., Mary Lange, 06 July 2008).   
29 ARROW SA participants belong predominantly to Coloured and Black racial groups. 
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Summative Evaluation: Race
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FIGURE 4.4 

 

Respondent 1: They look more of Indian ‘cos of their hair. 

Respondent 2: It’s a like mix, kind of like a Muslim and Indian. 

(Summative Evaluation, Bechet Secondary, 12 June 2008) 

 

The above excerpt is taken from a brief discussion surrounding Palestinian race in the 

summative evaluation focus group. It is interesting to note how religion and race have been 

intertwined in the above responses, to the extent where religion (Muslim) is mentioned as a race 

typifying “Indian”.  

 

Emotive perceptions 
 

There were a number of mixed feelings amongst respondents in formative evaluation 

discussions about perceived safety in Palestine. Many of the respondents had answered 

affirmatively when asked in the formative evaluation questionnaire whether they had heard of 

Palestine (twelve out of the eighteen respondents to be exact). Those who heard of Palestine 

before received this information from the news, and while they were aware of conflict in this 

region, the nature of the conflict remained widely unknown. In some instances the respondents 

had absolutely no idea as to where Palestine was and what it was like. In the formative 

evaluation, it was evident that some respondents had confused the war in Iraq with the war in 

Palestine.  
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What I’m hearing from the news like um George Bush wants… um… wanted their oil resources 

and wanted to put a, like a big tunnel build like a tunnel from them there or something so that 

they can get the resources easier or something like that… 

(Respondent W, Formative Evaluation, Bechet Secondary, 20 May 2008) 

 

Pakistan too was a place that was sometimes confused with Palestine. We believe that this 

is possibly due to similarities in the two countries’ names rather than any previous knowledge or 

media coverage about Pakistan (as compared to the confusion of Iraq for Palestine as 

highlighted above). 

 

Researcher: You said Pakistan when you were doing yours (painting). Do you think it’s the same 

place as Palestine? 

Respondent: Pakistan? 

Respondent 1: What’s wrong with that? 

(group chatter)  

Respondent 1: I think it’s/ I think it’s similar/ Pakistan is the country/ two different countries/ Like you 

got South Africa, and then Durban and Cape Town and yeah… 

(Formative Evaluation, Bechet Secondary, 22 May 2008) 

 

One of the difficulties of group discussion is knowledge of whether the representation that 

was given of the respondent’s opinion is truly organic. Permitting respondents to communicate 

freely (during the painting and focus group sessions) resulted in some “borrowing of ideas”. This 

was fascinating to witness, as it showed how, if the validity of anything was questioned the 

participant would claim that s/he had seen it on television and suddenly the rest of the group 

would be in agreement. Aspects of news media credibility and interpretation thereof are 

however out of the scope of this work but may be explored as possible areas for future 

research. Borrowing of ideas and opinions does not weaken the value of the research data 

collected. On the contrary, an awareness of these “borrowings” brings to the fore issues that 

have assisted in this research, such as perpetuation of stereotyping.  

 

Respondent: Since Delilah* said, Palestine is like a war so what I’ve decided is that… 

Researcher: No, but did you know that Palestine was a war [zone] when you drew that picture? 

Respondent: Nooooo… 

(Formative Evaluation, Bechet Secondary, 15 May 2008) 

 33



 

From the formative study, there arose a general perception of Palestine as a war zone. This 

perception may have been an idea of just a few of the respondents but due to the discussions 

that ensued during this research process, it is imperative to note than no perception of 

stereotype is held in isolation. Semiotics is concerned with society being made up of a system of 

signs that add meaning to our lives, and how this meaning is present in cultural attributes such 

as “language, pictures, performance, and other forms of expression” (Tomaselli, 1996: 29). In 

this instance, recognising the ‘other’ as a part of a distant place that is experiencing war and 

turmoil can only best be described in relation to South Africa (the ‘self’).  

 

Ja, I think, I just think that maybe they just go through war and all those kind of things. I think 

that’s the difference between us and them. 

(Respondent X, Formative Evaluation, Bechet Secondary, 15 May 2008) 

 

Researcher: … would you like to go to Palestine? 

Respondent: I say yes and no because part of it is like James* said, it’s a new experience, but no 

also because sometimes they might think you’re a terrorist and you coming to harm their country and 

then they can kill you and you can get into a lot of bad stuff, but there’s also good stuff too so ja… 

(Summative Evaluation, Bechet Secondary, 12 June 2008) 

 

We can isolate two reasons for the respondents still feeling this sense of uneasiness with 

regard to Palestine in terms of perceived safety in Palestine, even after the intervention. The 

first is that social stereotypes are difficult to overlook because they are cognitive frameworks 

consisting of knowledge and beliefs about specific social groups that strongly influence the 

processing of incoming social information.30 Secondly, one has to look back to the intervention 

that took place and question whether it was the role of the coordinator to overcome these 

prejudices or if overlooked due to the war in Palestine. Below is an excerpt from Ms Lange’s 

intervention. Throughout the presentation Ms Lange interspersed snippets of what ‘real life’ in 

Palestine involves, ensuring that a true picture of the situation on the ground in Palestine is 

portrayed. As subjective beings, it is difficult to portray an unbiased opinion especially 

concerning such heart-rending circumstances.  

                                                 
30 Baron, R.A. and Byrne, D. (1997). Social Psychology. 8th ed. Massachusetts: Allyn and Bacon, pp 208. 

 

 34



 

Before we carry on, I just want to read something that a girl, a girl from today wrote. A girl 

from…described her life in her diary. She said, “It’s a holy land that has been turned into a dry 

desert of war and injustice. Being born to open your eyes to this land means being deprived of 

your human rights and even daily needs.” 

(Ms Lange, ARROW Intervention, Bechet Secondary, 29 May 2008) 

 

And even as I said, even as Linzi said, everything that she has told us about Palestine, you’ve 

got to remember it’s from her western eyes. So that’s why I’m saying it’s only if you go and live 

there, only if you actually go and live there… we can, at least I think through the ARROW 

website and the ARROW people I have got a better understanding... David Oddie says in his 

diary of ARROW it might sound biased, because I try and bring across a non-biased message to 

you, but it’s difficult, you can’t actually, when you see breaking of treaties and soldiers against 

children you can’t not be biased, and that’s what David Oddie says as well. 

(Ms Lange, ARROW Intervention, Bechet Secondary, 29 May 2008) 

 

Parallels between South Africa and Palestine 
 

Many of the respondents referred to Palestine as the ‘self’ in terms of a national South African 

identity as opposed to a more foreign identity as the ‘other’. There was a high incidence of this 

in the formative evaluation. 

 

 

Researcher: Anything else that you wanna tell us about Palestine? 

Respondent: It’s a normal country. 

Researcher: It’s a normal country. What is normal? 

Respondent: Normal, usual or… 

Researcher: Like which country that you know? 

Respondent: Like South Africa. 

(Formative Evaluation, Bechet Secondary, 15 May 2008) 

 

This bodes well for the promotion of cross-cultural understanding as it already suggests a 

sort of identification with the ‘other’ in “normalcy” if anything. Ms Lange’s presentation sought to 
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highlight similarities between the two countries, by making reference to incidences in South 

Africa that correlate to a certain extent with the violence and oppression that exists in Palestine. 

 

Brutality is the next image that they showed [referring to the ARROW Palestine youth’s portrayal 

of Israeli brutality towards Palestinians using drama]; I’m sure if you have seen images of 

xenophobia in South Africa at the moment you won’t be that shocked by that.  

(Ms Lange, ARROW Intervention, Bechet Secondary, 29 May 2008) 

 

At the time of the intervention, South Africa was in tumult due to an outbreak in xenophobic 

violence against foreign nationals from other countries in Africa. Throughout the presentation 

Ms Lange made reference to this as a reminder of how apartheid lives on in the land of South 

Africa. A discussion around the parallels between South Africa and Palestine resurfaced in the 

summative evaluation. An interesting point of reference that emerged was that of xenophobia in 

South Africa and similar prejudice in Palestine.  

 

Respondent 1: Why don’t they flee from there like, how!  

Ms Lange: Where to? 

Respondent 1: Maybe to other countries. 

Respondent 2: Maybe to South Africa where we accept everybody as they are… 

Respondent 3: Yes South Africa, we know (indistinguishable) . . . xenophobia . . . (indistinguishable) 

Ms Lange: Why don’t they flee to other countries? 

Danielle: I have a question for you guys.  

Ms Lange: Okay. 

Danielle: If somebody was oppressing you, and asked you to move, and pushed you to a bad place, 

would you just say, okay yeah, you’re right, I’m just going to move to… 

Respondent 4: Zimbabwe 

Danielle: Zimbabwe, no, okay, maybe I’m going to move to Zambia, it’ll be easier there, and there’s 

lots of land. It’ll be okay. 

Respondent 5: Auntie Mary please translate. 

Ms Lange: She’s saying, she’s saying if, (group chatter) Charmaine*, Charmaine*, say another 

school, give me a school that are your rivals.  

(yelling) 

Several respondents: Overport Secondary! 
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Ms Lange: OK they came up and said, “You know what this is our school now.” 

Respondent 5: Oh! 

Ms Lange: We don’t want any Bechet people here. 

(yelling) 

Ms Lange: Are you gonna say, “Oh sorry. We’ll go. What school shall we go to now?” They’re going 

to say, “We full, we full!” What school will have space for you guys? 

(yelling… indistinguishable) 

Ms Lange: Thank you. There you go! 

Respondent 5: We would catch them at the bus stop. 

Ms Lange: Did you feel you learnt anything? 

Several respondents: Yes! 

(Question/Answer Session, ARROW Intervention, Bechet Secondary, 29 May 2008) 

 

 

They just invading houses for no reason, just like us, well not us like the people in South Africa 

invading the foreigners’ houses and it’s actually not right because people also need their privacy. 

(Respondent Y, Summative Evaluation, Bechet Secondary, 12 June 2008) 

 

 

 

 

 

The images speak… 
 
 
 
  BEFORE      AFTER 
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Respondent 1 
 
 
 
 
 

              
Respondent 2 
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Respondent 3 
 
 
 
 
                     

              
Respondent 4 
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Respondent 5 
 
 
 
 
 
 
 

                     
Respondent 6 
                          
 
 
 
 
A comparison of before and after paintings31 revealed increased awareness of Palestine being 

a war-zone after the intervention, although the exact details of the nature of conflict and warring 

parties involved remained somewhat unresolved when probed in focus groups. This is evident 

                                                 
31 This analysis considers only the sample of six respondents that had completed both before and after paintings. 
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from the fact that 50% (3 out of 6) of after paintings featured the word PEACE. Respondent 5 

felt that a higher power was needed to restore peace in Palestine, hence the text in blue: ‘GOD 

Bless’. In contrast to the formative evaluation, where respondents took a long time to put 

paintbrush to paper, often questioning, ‘Is Palestine really a place?’, the summative evaluation 

revealed that respondents felt more confident about putting their ideas on to paper, as they 

were able to picture Palestine more clearly in their own minds, and place it in a specific context 

after the intervention (Rasool and Khan, 2005: 31). 

 

“Perhaps the most positive and useful thing to come out of the [summative evaluation] was a 

more holistic understanding of [Palestine], its people and its political situation” (Rasool and 

Khan, 2005: 32). Especially telling in this regard is the fact that the formative evaluation 

revealed a very static ‘good versus bad’ representation of Palestine. Respondents 1 and 2 

reflected this most basic, and important type of Saussurean difference, that of binary opposition 

in their paintings, while Respondent 3 mentioned that she had chosen to reflect only the positive 

view of Palestine in her painting (‘They swim!’) (Wade, 2006: 2). Having little prior knowledge 

about a country called Palestine; the respondents had unwittingly reduced the reality of 

Palestinian life to a crudely simplified pair of oppositions, that of good/evil (Wade, 2006: 2). It 

was encouraging to note that while many of the after paintings did allude to war, aspects of 

everyday living such as Palestinian environment, shelter, cuisine, and youth activities had been 

incorporated into them, often suggesting a glimmer of hope for the people of Palestine. 

 

A closer examination of the six before and after paintings sheds further light on some of the 

observations made above: 

 

Respondent 1 stated she made a mistake by writing ‘BAD’ in the blue section of her 

painting, and ‘GOOD’ in the black section. In an attempt to not spoil her artwork, she decided to 

leave the placement of these words as is, but to convey new meaning through them:  

 

The reason I wrote GOOD by the black is because people there are dying for Palestine for good 

reasons and fighting and are fight the um, USA. And this side is BAD because they are just 

sitting posh in the palace and they are not doing anything about it; they are just letting those 

people die… young children, people who have… yes young children are suffering, mothers are 

losing their children, mothers are losing their husbands. They are losing their lives, and parts of 
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their bodies also, for the government, and the government isn’t doing anything about it. So yes 

this is my painting. Any questions? 

(Respondent 1 - Formative Evaluation, Bechet Secondary, 22 May 2008) 

 

The summative evaluation revealed a significant change in Respondent 1’s perceptions of 

Palestinian youth: 

 

Ms Lange: What changed when you painted this painting to the first one? 

Respondent 1: I saw the school, the school where those um children were. I didn’t think there was a 

school in the first place. Okay sorry, I didn’t, I’m serious! I didn’t think there was a school… I just 

thought that they were getting bombed the whole time and living underground and stuff like that. 

Respondent Z: Ai yo! 

(Summative Evaluation, Bechet Secondary, 12 June 2008) 

  

The common ingroup identity model (Gaertner, Dovidio, et al., 1989, 1993) is apparent here, 

for the respondent had initially viewed Palestinian youth as belonging to an outgroup. A 

segment of Ms Lange’s PowerPoint presentation, which showed Palestinian youth engaged in 

ARROW activities after school, helped alter the respondent’s attitudes towards Palestinian 

youth, whereupon she was able to see them as a part of her ingroup. This was reflected in her 

choice to let ‘SCHOOL PALESTINE’ dominate her after painting. The respondent further 

complemented schooling with leisure activities enjoyed by teenagers like going to the movies, 

playing hopscotch or having a picnic with friends.  

 

Respondent 2 also depicted a good and bad side to Pakistan (a country which she thought 

was synonymous with Palestine) in her before painting.  

Respondent 2: This means joy, happy . . . yeah and fun . . . because um (mumbles) but be happy. 

They want a better life for themselves so all these words here represent how they wish to feel like in 

the bad parts. 

Researcher: What bad parts? 

Respondent 2: The war, the hunger, the starvation . . .  

Researcher: Is there a good part and a bad part? 

Respondent 2: I do believe there is a good and a bad. 

Researcher: Like the good areas in Durban and the bad areas in Durban? 

Respondent 2: Yes. 

(Formative Evaluation, Bechet Secondary, 22 May 2008) 
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It was interesting to note that the respondent included a library on the ‘good’ side (“I’m quite 

sure that they also do library thing”), and dots which were meant to represent a “shopping mall, 

shops, and a restaurant”. Of the three different types of signs introduced by Charles Peirce, 

namely the ‘indexical’, the ‘iconic’ and the ‘symbolic’32, the symbolic sign appears to be 

operational here, for there is no identifiable connection between the signifier (black, blue, and 

green dots) and signified (shopping mall, shops, and a restaurant) (Wade, 2006: 1). When 

questioned about what the two people in her painting were communicating about, the 

respondent replied, “This is the happy side of it right, so they probably looking forward to going 

somewhere… doing something exciting.” The respondent appears to be trapped in the binary 

logic of good/evil, imprisoned by the logic that the good and bad parts of ‘Pakistan’ are poles 

apart, having nothing whatsoever in common (Wade, 2006: 5). 

 

The respondent’s after painting drew on much of the information communicated through Ms 

Lange’s PowerPoint presentation in terms of Palestinian environment, shelter, clothing, cuisine 

and activities. It is encouraging to note that while Respondent 2, like many of the other female 

respondents, could not identify with the fact that Palestinian girls “don’t show as much flesh as 

Westerners might”, even though they do wear ‘tight-fitting’ tops and trousers33, the clothing 

designs in her painting were trendy and not “all just plain long and plain simple”. The respondent 

however seemed to have forgotten the war images in the presentation and chose a yellow 

background to suggest a tranquil Palestinian environment. 

 

Um, my new painting of what I think of Palestine… big, big trees and then clothes. I’ve made the 

clothes very long because I know that they have to wear long garments and long trees, haibo 
                                                 
32 An iconic sign is a sign which resembles the signified. The image looks like what is being represented. Typical 
iconic signs are photographs, maps and portrait paintings. An indexical sign is a sign which points to something by 
virtue of a causal relationship. Indexical signs act as a kind of evidence or a symptom of a sign; they bear some sort 
of existential relationship to the sign. For example, smoke is indexical of fire. With the symbolic sign, the relation 
between signifier and signified depends on neither causality nor resemblance, and is instead entirely conventional 
(much like language generally). For example, A red light is symbolic of STOP (no natural relationship between ‘red’ 
and ‘stop’: it’s a ‘convention’). These categories are not mutually exclusive. Signs can display varying levels of 
iconicity, indexicality, and symbolism. The degree to which any given sign can be judged to be symbolic (arbitrary) 
or iconic can best be thought of as a scale or spectrum, rather than as separate categories. (Source: Charles Peirce 
(Semiotics) by Wade, 2006: 1-2) 
33 ‘Teenagers’ fashion is very western - jeans, t-shirts, trainers etc - very trendy for the girls in particular - nice shoes 
and hand-bags etc. Some wear head-scarves but generally Palestine is fairly liberal in that sense for a Middle Eastern 
country. I would say that the girls however although wearing 'tight-fitting' tops and trousers etc don’t show as much 
flesh as Westerners might!’ (Linzi Hanscomb email May 2008 cited in Lange, 2008, ‘Who are we? Who are you? A 
Journey to Palestine with ARROW’) 
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(laughs)… long garments and long dresses. Um I got the three dishes here, this one would have 

apples, fruits, and then here would be fishes, pineapples, um banana. And then this is what I 

thought majority of their houses look like… like shacks kinda yes. Um and then the yards would 

be the… the kids playing because they also like sports, love to be active. And then um what 

(mumbles) and then kids here again with clothes, clothes they got like different colour designs 

clothes, and different kinda shaped kinda clothes not all just plain long and plain simple, got 

sequins in it and stuff, ja. And then the environment is peaceful. The yellow for me represents 

peaceful, yes (mumbles). 

(Respondent 2 - Summative Evaluation, Bechet Secondary, 12 June 2008) 

 

Respondent 3 suggested that Palestinian youth probably swim in their free time, and “do 

things that us normal people do.”  

 

Ja I think, I just think that maybe they just go through war and all those kind of things. I think 

that’s the difference between us and them. I just thought I’d put in the negative view… err 

positive view not the negative view. 

(Respondent 3 - Formative Evaluation, Bechet Secondary, 15 May 2008) 

 

A very idealistic view of where the Palestinian people are at presently and where they will be 

in the future epitomised Respondent 3’s after painting. The bottom portion painted in black had 

four stick figures with speech bubbles: “We breaking free”, “This is not right”, “We need peace”, 

“We just want peace”. The top portion depicted their dream for a better place and included blue 

skies, a bright yellow sun, a tree (possibly the olive tree referenced in Ms Lange’s PowerPoint 

presentation), green grass, a golden road and the text: ‘Peace is what we need!’ 

 

Like when they say in the Bible… it said that when you walking to heaven you walk on golden 

roads. I did that. 

(Respondent 3 - Summative Evaluation, Bechet Secondary, 12 June 2008) 

 

Leading questions about the content of her before painting had to be directed to 

Respondent 4, as she seemed a bit shy and uncomfortable speaking out in a group. 

 

Researcher: And those are like palm trees, right? Is this the day, oh, is this at the beach? Where is 

she? What’s the place like. Like, if you thought of wherever you were drawing this, what were you 
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thinking of the landscape? Like, is it near the beach, is it near the mountains or is it in the city, or is it 

near a farm area where there’re no houses. Or is it like a township? 

Respondent 4: Near the beach. 

(Unintelligible question) 

Respondent: I just like it. 

Researcher: Because you like the yellow. What does the yellow represent in the picture? Does it 

mean it’s daytime, or is it your favourite colour, or you just thought of painting it yellow? 

Respondent 4: It’s daytime. 

(Formative Evaluation, Bechet Secondary, 22 May 2008) 

 

Respondent 4 was not present at the summative evaluation focus group but some of the 

images that stood out in her painting include the green text: ‘Peace’, a bright yellow sun, an 

olive branch, a book (possibly a religious text) and a plate of fish. It is interesting to note that 

both Respondent 2 and Respondent 4 included a plate of fish in their after paintings. It is likely 

that Ms Lange’s mention of “fish direct from The Sea of Galilee34” served as a religious frame of 

reference for the respondents, many of whom are Christian. 

 

In the spirit of nationalism, Respondent 5 painted a multicoloured traditional outfit that she 

believed was worn by Palestinians on the weekend, and invented for them a unique religious 

sign painted in yellow. According to Manning (1987: 27), “social signs point to group identity, to 

membership, and to social roles.” “Guiraud (1975, pp. 84-90) provides a brief list of social signs: 

coats of arms, flags, totems, uniforms (signs of group membership)…”  (Manning, 1987: 27).  

 

At first glance Sana Ebrahim (one of the three researchers) thought the yellow image 

(religious sign) was either meant to represent a peeled banana or a slide. Using Peircean 

(1985) semiotic theory, we may deduce that the meanings attached to Respondent 5’s signs (or 

                                                 

34 "The Sea of Galilee is indeed the cradle of the gospel. The subterranean fires of nature prepared a lake basin, 
through which a river afterwards ran, keeping its waters always fresh. In this basin a vast quantity of shell-fish 
swarmed, and multiplied to such an extent that they formed the food of an extraordinary profusion of fish. The great 
variety and abundance of the fish in the lake attracted to its shores a larger and more varied population than existed 
elsewhere in Palestine, whereby this secluded district was brought into contact with all parts of the world. And this 
large and varied population, with access to all nations and countries, attracted the Lord Jesus, and induced him to 
make this spot the center of his public ministry." Author: Matthew G. Easton, with minor editing by Paul S. Taylor. 
(Source: http://www.christiananswers.net/dictionary/galileeseaof.html) 
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images) are a “unique product of the interpretive repertoires arising from … her discursive 

socialization, with all its coincidental biographical factors” (Schrøder et al., 2003: 131-132). 

Context would appear to reference aspects of the social-psychological world of the speaker 

[respondent] and the hearer [researcher] that, in addition to a message, are necessary features 

of meaningful communications (see Ochs, 1979, cited in Levinson, 1983, p. 23).35 The 

researcher being unable to relate to the respondent’s symbolism is indicative that “part of the 

meaning of the sign is dependent upon the social and cultural background of the ‘reader’ of the 

particular sign system” (Rayner, Wall and Kruger, 2004: 30). 

 

Respondent 5: I think on the weekends they wear their traditional coats which has a special name 

and I couldn’t make up one, and they read the Book of Life … 

Researcher: What is the Book of Life? 

Respondent 5: A bible. 

Researcher: Okay. Is there a reason you used these colours? 

Respondent 5: Err… kind of. Because I think that they like a very colourful nation so that’s why… 

rainbow. 

(Formative Evaluation, Bechet Secondary, 15 May 2008) 

 

Respondent 5 was only present for the latter portion of Ms Lange’s presentation and thus 

drew a boy on horseback for transportation (instead of the “characteristic Palestinian yellow taxi” 

shown in the presentation) and a disco ball for activities (as opposed to football, scouts, or café-

visiting).36 The blue text: ‘GOD Bless’ suggests a call for peace for the Palestinian people while 

the religious text is no longer marked as ‘Book of Life’ (suggesting that the respondent has been 

made aware of other religious groupings such as Muslims living in Palestine). The respondent 

enjoys writing poetry and in an attempt to identify with Palestinian youth, highlighted this as one 

                                                 
35 Manning, P.K. (1987). Semiotics and Fieldwork: Qualitative Research Methods, Volume 7. California: Sage 
Publications, Inc., pp 40. 
36 Spare time in Palestine - hum, depends where they are I guess - there don’t appear to be any cinemas or such like 
but there are quite a few after school and community groups - especially in the towns like Bethlehem. I know the 
groups like scouts is particularly popular. It’s much more difficult in the rural parts, and generally not much happens 
after dark for fear of Israeli attacks/arrests etc... Football and sports popular especially with boys, you don’t see 
teenage girls out quite as much though I think that is slowly becoming more usual. Favourite pastime - well I 
worked with members of the ARROW drama group so I guess that was an important thing for them. For older youth 
there is a lot of cafe visiting etc - there isn’t really a drinking culture for obvious religious reasons. (Linzi Hanscomb 
email May 2008 cited in Lange, 2008, ‘Who are we? Who are you? A Journey to Palestine with ARROW’) 
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of their hobbies too. While rainbow colours were used to represent a multicultural Palestinian 

population in her before painting, the respondent chose to represent this by red and green dots 

in her after painting. 

 

Respondent 6 expressed that Ms Lange’s segment on some of the activities Palestinian 

youth engage in (ARROW, football, scouts, café-visiting) helped alter her perception of 

Palestinian children not having much of a social life and spending most of their time praying in a 

masjid (mosque). The respondent’s after painting may best be described as a metaphor for 

division created by the segregation wall in Bethlehem. While Respondent 3 presented a more 

idealistic view of Palestine in her after painting, Respondent 6 depicted a more realistic view of 

the situation at present in Palestine. 

 

Oh, oh well it’s just a section in Palestine where it’s like a tree of peace just where like the 

shepherds go leave their sheep to graze and they sit under the trees and all that there. And it’s 

just a peaceful place and this is the Wall, this brown part is the Wall… um the big Wall and… 

 

Maybe it’s dangerous on the other side of the Wall. ‘Cos it’s like a, it’s like a, it’s like a you know 

how the Americans say ‘the hood’ you know, it looks like that to me, ja. 

(Respondent 6 - Summative Evaluation, Bechet Secondary, 10 June 2008) 
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Summary and conclusion 
 

Each person is partly like all others, partly like some others, 

partly like no-one else. 

- Christopher Leeds37

 

Through the present research, we have found that the ARROW programme tries to encompass 

precisely the message conveyed by the above quotation. As human beings we are subject to 

change in all aspects of our lives. The role of education, or rather exposure to new information, 

is to assist us in this process of change in order to provide a frame of reference through which 

we are able to view the world. The key to ARROW is education which enables breaking down 

barriers between cultures. This is effectuated through both visual and performance arts. 

 

We have in this study attempted to gauge the perceptions of ARROW SA youth in relation to 

their Palestinian counterparts. In so doing, two methods were utilised: a formative evaluation 

and a summative evaluation. Similar data collection tools were employed in both sets of 

evaluations: questionnaires provided a general idea of participants’ perceptions of the 

geographic location of Palestine, as well as Palestinian religion, race, food, shelter, 

environment, means of transportation, and activities; paintings made for engaging semiotic 

analysis whilst providing a more in-depth insight into the specific emotions associated with these 

perceptions; focus groups allowed for a clearer understanding of the paintings from the artists’ 

perspective, and to note conversations that happen amongst peers in a group setting which may 

not otherwise occur. The only difference between the two sets of evaluations conducted was 

that the summative evaluation focus group focused not only on discussions about the 

participants’ after paintings, but also probed aspects of cultural identification including the 

similarities between South Africa and Palestine. 

 

Based on the research findings and analysis presented to the reader in the previous 

chapter, we found ARROW SA to be largely effective in communicating cross-cultural 

understanding between ARROW SA youth and Palestinian youth as many of the respondents 

showed significant changes in their perceptions of Palestinian youth after the intervention. The 

                                                 
37 Leeds, C.A. (1997). Managing Conflicts Across Cultures: Challenges to Practitioners. International Journal of 
Peace Studies, 2(2). Available: http://www.gmu.edu/academic/ijps/vol2_2/leeds.htm. [01 July 2008], pp 1. 
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extent of this change varied according to the negotiated understanding or reading of Ms Lange’s 

PowerPoint presentation. The most radical change in perception occurred when the participants 

were engaged with the material that was viewed. The material attracted and held participant 

attention by having relevancy in their lives. In this respect, identification with the ‘other’ and 

identification with the ‘self’ do not seem so distant. We would recommend that future 

interventions try to include footage of the ARROW Palestine group sharing their stories of what 

it means to be a teenager living in Palestine. This will ensure that a more lasting imprint is 

created on the perceptions that ARROW SA participants have of Palestinian youth. It is however 

acknowledged this type of footage may be difficult to procure especially with respect to the 

extreme technological and access challenges facing the ARROW Palestine group. 

 

A change in participant perception may also have negative residual effects where the 

emotive perceptions are concerned. Although the participants did identify with Palestinian youth 

as being just like them, in certain respects the reality of the war in Palestine seemed to take 

precedence over other emotions. Many of the respondents still feared having to go to Palestine, 

not realising that they would not be considered “the enemy” in the eyes of the Israelis. This in 

itself leads to further controversy, since from a political point of view; only “one side of the tale” 

had been highlighted.  

 

We think that Ms Lange did bring the message home regarding Palestinian youth as she 

drew on correspondence with people that had experienced Palestine first-hand, namely Linzi 

Hanscomb (who had worked with the ARROW Palestine group in the West Bank) and David 

Oddie (founder of ARROW. David Oddie’s Palestine diary is available on the ARROW website: 

http://www.art-peace.co.uk). 

 

Respondent 1: Thanks Sana and Karen and Auntie Mary for showing us… for a truly, how can I put 

it? … Showing us different countries you showed us  Palestine and ja a place that we didn’t know 

existed um ja… thank you for showing us their side of living and all that… 

Respondent 2: for changing our opinions of what they think, what they do … of what they think, what 

they do and now that we got a better understanding we won’t just be judging them of what we see on 

the TV but by what we know and what we’ve come to understand. 

(Summative Evaluation, Bechet Secondary, 12 June 2008) 
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However, a recommendation that we would like to make, one that should be taught in all 

schools, is that information is subjective. Learners ought to be made aware of what they see on 

television and what they hear from people of authority should not be taken as the only truth. 

Drawing on Marxist theory, which has been adopted by Freire (1990), learners must be 

motivated to want to learn and exchange information but this thirst for knowledge should not 

stop here. In recognising that the participants attend ARROW SA sessions because they want 

to broaden their horizons, we advocate that they should be made active agents in their own 

change and education. Instead of the facilitator spoon-feeding them the information, they should 

be empowered to go out and find the answers themselves, then come back to the group and 

share what they have learnt. “A deepened consciousness of their situation leads men to 

apprehend that situation as an historical reality susceptible of transformation” (Freire, 1990: 58). 
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NOVEMBER 2007 

 
 
I. INTRODUCTION AND GENERAL BACKGROUND TO ‘PLAYING FOR PEACE’ 
 
 
South Africa, despite fourteen years of democracy, is not yet free of political tension 
resulting from racial and economic divisions. The people of our country are enmeshed 
in criminal, domestic and structural conflict and violence which know no racial or 
economic boundaries.  Projects such as ARROW (Art: A Resource for Reconciliation 
Over the World), which foster respect and reconciliation through personal and 
communal identity, contact, knowledge and empowerment, can address all forms of 
conflict. The concept of interdependence is essential in the work of ARROW SA and 
therefore will continue to be foregrounded in the proposed project ‘Playing for Peace’ 
which builds on and sustains work begun in 2004 (see attached ARROW programme 
general report). ‘Playing for Peace’ is a Centre for Communication, Culture and Media 
Studies (CCMS) and Bechet High School initiative.  
 
This project proposal has arisen from within the ARROW concept.  It is therefore fitting 
to explain the nature and genesis of this initiative. ARROW was initiated in response to 
events such as 9/11 by The College of St Mark & St John (known as Marjon) in 
Plymouth, UK. It comprises an emerging network of people, organisations and 
institutions committed to developing the creative arts as a resource for reconciliation 
between people and peoples, the creative transformation of conflict, the promotion of 
cross-cultural dialogue and understanding, and enhancing awareness of the crucial 
reality of our global interdependence.  
 
ARROW was inspired by the work of Archbishop Desmond Tutu in South Africa, 
especially the Truth and Reconciliation Commission, and the writings of American 
mediator John Paul Lederach.  Lederach (1997: 26) calls for a paradigm shift in our 
perception of conflict “away from a concern with the resolution of issues and towards a 
frame of reference that focuses on the rebuilding of relationships”. ‘Middle Range’ 
players such as Colleges and Universities are identified as role players in reconciliation 
and conflict transformation. 
 
One ARROW project, ‘What’s it got to do with me?’ has been funded by DFID. It links 
young people in the UK, Palestine, Kosovo and South Africa through a specially 
designed website (www.art-peace.co.uk).  Besides in-school activities, the team 
travelled to Worcester and Cape Town and environs (see attached ARROW 
Programme General Report and website). A meeting of South African and Plymouth 
youth, university students and educators took place in Plymouth in 2006. Plans for the 
future of ARROW include establishing the Desmond Tutu Centre on the campus of the 
College as a focus for the development of the global ARROW programme and related 
fields of activity, expanding current projects to work with partners in the Middle East, 
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Africa and Asia and setting up a new international journal, The Art of Reconciliation (see 
www.art-peace.co.uk)  
 
 
ARROW SOUTH AFRICA 
 
The work of ARROW began in Durban (KwaZulu-Natal) in 2004 with the ‘What’s it got to 
do with me?’ project.  Here, this project is based at Bechet High School and initially 
included 22 learners and 6 educators. The project was co-ordinated by Mary Lange and 
administrated by staff and students from CCMS. The ARROW SA team includes a cross 
section of race, language, gender, religion and culture. The project introduced the arts 
as a means of intrapersonal exploration (‘Who am I?’), as well as local, national and 
international interpersonal exploration (‘Who are you?’), with an emphasis on the role 
that interdependence plays in reconciliation and peace.   
 
 
II. PURPOSE OF THE ‘PLAYING FOR PEACE’ PROJECT 
 
“Playing for peace” builds on the previous peace art project of ARROW in Durban, 
KwaZulu-Natal, South Africa. The new phase of the ARROW project proposal is based 
on an oral history methodology using indigenous games as a springboard. Youth from 
the participating Durban school, Bechet High, engage with creative means of intra- and 
interpersonal conflict transformation with the emphasis on interdependence and 
intercultural knowledge and contact.  The two year project (see time line) will continue 
communication towards understanding and peace between KwaZulu-Natal youth and 
their direct communities, namely, Worcester (Western Cape) and Upington (Northern 
Cape), as well as international youth and elderly from Kosovo, inner-city Plymouth, UK, 
and Palestine.  Communication will be through the Internet, exchange of visual material 
and a planned conference in 2008 in KwaZulu-Natal. 
   
 
Specific Aim and Objectives 
 
The ‘Playing for Peace’ Project is intended to raise the awareness and understanding in 
young people, at both cognitive and affective levels, of the crucial significance of 
interdependence for peace in an increasingly globalised and polarised world. 

 
 
 
 

Its specific objectives are: 
 

 To develop understanding of the importance of oral memory for identity, peace   
and reconciliation among beneficiaries at school and tertiary levels both within 
KwaZulu-Natal, South Africa and internationally. 
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 To foster inter-generational identification, respect and understanding towards 
peace and reconciliation, through the methodology of storytelling. 

 To continue and build on the ARROW Project ‘What’s it got to do with me?’ which  
promotes art (through murals and work-shopped productions) as a medium for 
reconciliation, specifically with the youth in displaced communities.  

 To record and critique the process and results in order to disseminate the work to 
a wider audience. 

 To build on existing methodology from the ARROW Programme, ‘What’s it got to 
do with me?’ (a DFID project), as well as the ‘Memories of Modernity’ Project (a 
CCMS project).  

 
 
III. THE PROJECT PLAN 
 
The ‘Playing for Peace’ Project emphasizes a creative approach to conflict 
transformation in all sectors of life and the need to address gender equity and other 
imbalances of the past.  It will generate a number of activities, including workshops, 
dialogues and a conference. Moreover, significant sub-projects are envisaged. 
  
The project seeks: 
 
 Firstly, to provide an environment where learners and educators of previously 
disadvantaged ethnic identities can be exposed to the power of the arts for intra- and 
interpersonal exploration, with art as a means for achieving peace and reconciliation. A 
core group from the current ARROW project ’What’s it got to do with me?’ will continue 
from April 2007 as team leaders for a new intake of Bechet ARROW learners who will 
meet once a week for two hourly sessions over a two year period.  
 
Secondly, the project will address intergenerational conflict and misunderstanding, 
created by lack of communication, through oral memory workshops on indigenous 
games focusing on ball games. Many traditional games in South African cultures, such 
as the San Melon game, emphasize the need to work together and the principles of 
interdependence. These workshops are designed as a springboard for the project’s arts 
activities, including mural painting and dramatic performance.   
 
 
Thirdly, the project aims to continue the promotion of creative dialogue (via visual 
material, the Internet and personal contact) between youth groups across South Africa 
and the UK, Palestine and Kosovo, emphasising the value of contact and knowledge for 
breaking down negative stereotypes and thus promoting peace and reconciliation. 
 
Finally, the project will culminate in a conference in Durban where representatives from 
the South African, Middle East and European teams will meet to share dramatic 
performances portraying indigenous games that emphasise the theme of 
interdependence. The conference will explore the effectiveness of arts and heritage for 
understanding, reconciliation and peace.  
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Sub-projects generated 
 

• At Bechet High School, weekly arts and or computer sessions for intra- and 
interpersonal explorations relating to ‘What’s it got to do with me?’ 

• Workshops in various centres between the youth and elderly – oral memory of 
games played in domestic and public spaces with an emphasis on the inclusion 
of gender equity. 

• Dance, drama, music and art workshops in various centres using games 
recorded at oral memory workshops as a springboard. 

• The creation of peace murals based on ideas from the oral memory workshops. 
• The creation of a work-shopped production including dance, drama and music, 

based on the oral memory workshops. 
• Conference in Durban, September 2008 between various participants. 

 
A timeline for the project’s activities has been mapped out, taking it up to December 
2008 (see Appendix B). 
 
 
IV. CONSTITUENTS AND BENEFICIARIES 

 
The project is concerned primarily with youth in KwaZulu-Natal. It aims to promote 
continuity whilst including knowledge-sharing and skills transfer. This means that key 
players such as Bechet High School and CCMS and their respective ARROW 
coordinators will continue in their positions but that new assistants will be appointed 
(e.g. Mahommed Junaid Khan, as ARROW SA assistant).  The project will continue to 
emphasise inclusion of previously and presently disadvantaged youth, in terms of ethnic 
identity, gender and economic status. Continuity and skills transference will be ensured 
through the inclusion of past Bechet learners as team leaders and a new intake of 
learners.  South Roots and Ara, arts developmental organisations from South Africa, are 
included in the project as they effectively contributed to and benefited from the previous 
project through informal involvement. Ara member and Kalahari artist, Vetkat 
Regopstaan Kruiper, supported fund raising through the donation of artworks and 
contributed to the content of storytelling sessions. South Roots led a dance, drama and 
poetry workshop for Bechet ARROW in 2005 and hosted the ARROW team in the Cape 
when Archbishop Desmond Tutu was interviewed (see www.art-peace.co.uk). These 
organisations share ARROW’s focus on addressing intrapersonal identity and 
interpersonal criminal conflict and violence, operating similarly with historically 
displaced, mixed descendant communities who have histories of domestic and or gang 
violence. 

 
Partnership with ARROW in Europe aims to continue the associations and cross-
cultural knowledge sharing with the UK and Kosovo, forged in the ‘What’s it got to do 
with me?’ Project. It intends to foster greater knowledge and relations with the Palestine 
team. 
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Co-operation with academic institutions is important for research, monitoring and 
dissemination of information, as well as the inclusion of skills and knowledge transfer to 
tertiary students. The project and conference will afford opportunities for academic 
recording, constructive critique and comparative research by postgraduate students 
from The College of St Mark & St John, Plymouth, UK, and CCMS, UKZN.  
 
For information, ARROW’s constituents and contacts are listed below: 
 

• South Africa 
 ARROW SA Co-ordinator: Mary Lange   

 Educational institutions 
 CCMS, UKZN: Prof Ruth Teer-Tomaselli  
 Bechet High School, Sydenham ARROW group: Joy  Seidle/Mr Padyachee 
 Youth for Peace development organizations 

South Roots NGO (Youth development theatre for reconciliation) - Worcester, 
Western Cape: Shanette Martin. 
Ara NGO (Arts and culture for development) - Welkom, Northern Cape: Belinda 
Kruiper. 

 
• Europe/Middle East 

ARROW UK Co-ordinator: David Oddie 
 Educational Institutions  

The Desmond Tutu Centre, The College of St Mark and St John, Plymouth, UK: 
David Oddie 

  
 

Youth for Peace development organisations 
 Plymouth ARROW Youth Group, UK: Heather Knight 
 The Children’s Theatre Centre (ARROW team), Kosovo: Jeton Neziraj  

Al-Harah Theatre Company (ARROW team), West Bank, Palestine: Marina 
Barham and colleagues. 
 
 

 V. PROJECT MANAGEMENT  
 

The project will be managed by co-ordinators at CCMS and Bechet High School, with 
regular liaison with the overseas partners. Funds will operate from an ARROW SA cost 
centre at the Centre for Culture, Communication and Media Studies, University of 
KwaZulu-Natal, Howard College Campus.  

 
Quarterly narrative and tabled reports will be submitted by the ARROW Coordinator as 
per the ‘What’s it got to do with me?’ Project.  An annual report will be submitted to the 
Deputy Dean of the Faculty of Human Sciences and the Executive Director of the UKZN 
Foundation. Reports will be provided to any grantmaker as well, as required. 
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Opportunities will be sought for dissemination of the project both through academic 
publications and local and international media. 

 
The most significant risk factor in this project is the number of partners involved. The 
project’s success is to a degree dependent on their goodwill, particularly with regard to 
facilitating the conference. This risk is minimised, fortunately, because the project builds 
on previous experience, evaluation, and expertise. ARROW SA has already secured 
support for this project via a letter indicating intention to participate, from the partners 
(see Letters of Support)). 
 
 
VI. PROJECT REQUIREMENTS 
 
A budget for the project over two years includes human resources, equipment, visits, 
running costs, workshops and administration costs. A separate UKZN Conference 
budget for September 2008 is also presented. 
 
 
 
 
 
 
 
 
 
 
 
 
 

www.art_peace.co.uk 
ARROW SA -BECHET HIGH: CCMS, UKZN  
PROJECT: “PLAYING FOR PEACE” BUDGET FOR CORE FUNDING: 
 
ITEM COST TOTAL 
Arrow Staff over 2 yrs   
ARROW SA Coordinator (Mary Lange) - 
64 hrs per month @ Masters student rate 
of R50-00 per hr  

  R 3 200-00 / month x 22 R 70 400-00  

ARROW SA Assistant  
(Mohammed Junaid Kahn) –   
32 hrs per month @ Masters student rate 
of R50-00 per hr  

 R 1 600-00 / month x 22 R 35 200-00 

1 Sub Total Staff  R 105 600-00 
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ITEM COST TOTAL 
Equipment   
CD player R    600-00 R         600-00 
Computer R 5 000-00 R      5 000-00 
DVD Player R 2 000-00 R      2 000-00 
2 Sub Total Equipment  R      7 600-00 
 

ITEM COST TOTAL 
Bechet High School sessions    
Bechet Internet connection  R    600-00 / month x  24 R    14 400-00 
Tel costs: Coordinator Bechet; 
Arrow SA coordinator  

R    150-00 / month x  24 
R    250-00 / month x  24 

R      3 600-00 
R      6 000-00 

Refreshments 
Cooldrinks, fruit and biscuits/sandwiches 

R      50-00 / session x 64 R      3 200-00 

Arts facilitators  R    400-00 / session x 18 R       7 200-00 
Outings - 
Theatre, UKZN, school presentations: 
Transport, entrance  

R 1 200-00 / outing  x  4 R      4  800-00 
 
 

Stationery - diverse:  
Paper, pens, cokis, pastels, paint, glue, 
Photostats, laminations, printer ink, CDs. 

R 5 000-00 R      5 000-00 

Postage – national and international  
(e.g. DVDs) 

R    500-00 R         500-00 

3 Sub Total Bechet Sessions   R    44 700-00 
Sub Total Core 1 + 2 + 3  R  157 900-00 
4 Sub Total Admin UKZN (legal fees, 
rental, university telephone and general 
overheads) 

10% of 1 + 2 + 3 R    15 790-00 

 
TOTAL CORE COSTS (1+2+3+4) 

  
R  173 690-00 
 

 
 
 
 ‘PLAYING FOR PEACE’ (ARROW, ART PEACE PROJECT) 
UKZN CONFERENCE BUDGET, DURBAN SEPTEMBER 2008 
 

INTERNATIONAL TRAVEL 
(air) 

    

1. UK – Durban  Rate Nos Sub Total Total 
2 students and 1 speaker (to 
present paper) 

R12 000-00 
 

3 R36 000-00  

2. Kosovo – Durban     
2 students and 1 speaker R18 000-00 3 R54 000-00  
3. Palestine – Durban     
2 students and 1 speaker R18 000-00 3 R54000-00  
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    R144 000-00 
LOCAL TO DURBAN TRAVEL 
(bus) 

    

4. Worcester – Durban     
5 students and 1 speaker R 2 000-00 6 R12 000-00  
5. Andriesvale/Upington –
Durban 

    

5 students and 1 speaker R 2 000-00 6 R12 000-00  
    R 24 000-00 
     
LOCAL TRANSPORT     
Transfers for seminar 
including return airport  
23 seater for 5 days 

R   500-00 5 R 2 500-00 R  2 500-00 

     
ACCOMMODATION     
Bed & Breakfast x 23 guests 
@ R250-00 per day 

R 5 750-00 5 R28 750-00 R28 750-00 

     
CATERING     
Lunches, tea/coffee, scones 
and muffins and 2 light 
supper evenings 

  R18 000-00 R18 000-00 

     
TECHNICAL FACILITIES     
Data projector  R     60-00 5 R    300-00  
DVD Player  R     25-00 5 R    125-00  
Technical set up labour fee  R   100-00 1 R   100-00  
    R    525-00 
ADMINISTRATION SALARIES     
2 students R2 000-00 2 R4 000-00 R 4 000-00 
     
SEMINAR GIFT SETS R   20-00 60 R1 200-00 R 1 200-00 
     
TOTAL BUDGET    R222 975-00 

 
 

 
GRAND TOTAL: CORE FUNDING + CONFERENCE                              R396 665-00 

 
 
 
For further information, contact Mary Lange on marylange@telkomsa.net or Dr Connie 
Israel, Deputy Director of UKZN Foundation on Israel@ukzn.ac.za. 
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Appendix II 

 
 
Transcription of Ms Lange’s PowerPoint presentation (‘Who are we? Who are you? A 

journey to Palestine with ARROW’) 

 

Thursday, May 29, 2008 

 
Ms Lange: But first of all, I would like to show you what ARROW Palestine youth - ARROW 
group - thought about South Africa. 
 

 
 

Palestine’s view of SA: hunting 

www.art-peace.co.uk 
 
This is how Palestinian youth portrayed South Africa. 
 
 
(Laughing) 
 
Respondent: I knew it! 
 
Ms Lange: They did a project with the old ARROW groups and… and the people in Palestine, 
Kosovo, and Plymouth where each of the participants did frozen images, like statues of what 
they imagined the other country was about. And the Palestinian people said that, said they 
thought South Africa was about hunting. And you can see, they even thought that it was still with 
a bow and arrow. So, I hope in the same way that you might say, “They don’t quite know exactly 
what is happening,” hopefully by the end of the session you will also have some better idea of 
what the Palestinian youth are about as well. But before we go into that let’s see what the South 
African ARROW group showed Palestinians what South Africa was about. 
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They did some themes. First of all, they said that South Africa was about innocence.  Here you 
can see two teenage girls going after the same guy. And you might see some people you 
recognise.  
 

 
 

SA: Innocence - two teenage girls 
are after the same boy. 

www.art-peace.co.uk 
 
This is how ARROW youth portrayed South Africa. 
 
 
The next thing they said was South Africa was about Apartheid. And they had, here you see a 
white policeman beating a black person and somebody just looking on. You might agree with 
this, you might not, but this is what the South African ARROW group showed South Africa was 
about.  
 

 
 

SA :Apartheid - a white policeman 
beats a black person.

www.art-peace.co.uk 
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And lastly, they said South Africa was about crime. And here you see a woman being attacked 
by a robber. And somebody, this person is actually trying to help her.  
 

 
 

SA: Crim e - a wom an is attacked 
by a robber.

www.art-peace.co.uk 
 
 
Ms Lange: Now I’m sure that you’d add some new images today, add other things on, perhaps 
things about what? 

 
Respondent: Good things 
 
(Yelling) 
 
Respondent: Rainbow nation  
 
Ms Lange: Right, but let’s first come back to this. To the young people that we were sending 
these pictures to, these people were in Palestine. Here are typical Palestinian buildings common 
to most Middle Eastern and Arab countries, with flat roofs. You have concrete buildings that 
don’t need painting and umm you’ve got the multi-storey buildings with, often a number of 
families living in them.  
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PALESTIN E

 
Let’s see a typical Palestinian landscape. Beautiful landscape and olive tree. Does anybody know 
what the olive tree is a symbol of?  
 

 
 

Palestine landscape and Olive tree

http://www.worldproutassembly.org/olive%20tree.jpg 
 
 
Several respondents: Fertility 
 
Ms Lange: If I say to you, I am putting down and extending the olive branch?  
 
Respondent: Peace 
 
Ms Lange: You’ll see that it’s ironic… for those of you that know what ironic means?  
(Indistinguishable) It’s an important tree in Palestine especially because it gives shade.  It’s a hot 
country and there are herders, people with goats and sheep and it’s a really good place for 
herders and their animals as well.  
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Now in July 2004 David Oddie, he was the person that started ARROW, he went to . . . on the 
West Bank. Now I’m gonna name some things at the moment where you might say, now where 
is the West Bank? A little bit later, I’ll actually show you that. And he spoke to Marina Barham 
and she agreed that she would be the contact for the ARROW in Palestine. In the background, 
you can also see… I’m sure these will remind you of places in South Africa as well. 
 

 
 

In July 2004 David Oddie, (Arrow Coordinator) w ent to Beit
Jala on the W est Bank to liaise w ith M arina Barham , w ho 
w as at that tim e the Executive Director of INAD Theatre 
Com pany (pictured above), and w ould be our contact for the 

project.

www.art-peace.co.uk 
 
 
Several respondents: Informal settlements. Yes. 
 
Ms Lange: Okay and here you see David Oddie, here is David Oddie some have met him. And 
he is a drama lecturer. And he went to Palestine, and you can see some of the youth that he 
works with. You can see the variety of dress code and the variety of hairstyles of the youth in 
Palestine. And he said that that he realised when he went there that just to do one production was 
a major major thing because if you were to go from KwaMashu even, to Bechet in a couple of 
hours, how long does it take, a few…? 
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David Oddie and ARROW  youth
dram a workshop

 
www.art-peace.co.uk 
 
 
Respondent: Minutes 
 
Ms Lange: He realised that to do a production there were so many obstacles. Because just to go 
from say Sparks Road to Bechet meant that, the Palestinian people had to go through 
checkpoints. Checkpoints mean that there are soldiers that search the people before they can 
move from one area to another. Okay. We’ll go into more detail just now. Okay. He said that in 
the summer he led groups of young people, you see that there are youth here all with the same 
caps that they were given for this workshop. He said that they were all keen to participate in 
ARROW just as you all. Even though they were younger or older, they have similar interests to 
what you all prepared as well. 
 

 
 

In  the sum m er D avid  m et w ith  groups of 
young people w ho w ere very keen to  
participate in  the project w ith  us, and w ho 
w ere looking forw ard to  sharing  stories, 
d iaries, m usic, art of kinds, w ith  young people 
from  P lym outh, K osovo and South A frica.

www.art-peace.co.uk 
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They said that they wanted to create an art group there, that was first of all between the 
Palestinian people themselves. Some people said but why didn’t you work between the different 
groups in that area like the Palestinians and Israelis, and he said no because there is a lot of err… 
is a lack of self-confidence self esteem between the Palestinians and the Israelis. And that they 
first wanted to work with the Palestinian youth themselves.  
 
This is a message that Marina… one of the things that the leader, the director said that one of the 
things they had done with ARROW, is that they took a group, she said that they went to villages 
and refugee camps, now that’s a word… you will recognise that word from the news with the 
xenophobia. A little bit later, you’ll find out why in Palestine they have refugee camps. And why 
children there especially need something to bring joy into their lives.  
 

 
 

I would like to include for you in this message 
photos of a truck show called "Yalla Yalla" that we 
did for the Al-Fitr Festival on 4 November 2005. We 
toured 7 cities, villages and refugee camps to 
spread a joyful atmosphere for children.

www.art-peace.co.uk 
 
 
David Oddie says that 756 children were killed by the military or settlers in Palestine since 2000. 
756. And the Wall, we’ll talk about the Wall later on. [It] Cuts off children from schools, cuts off 
teenagers from universities, and [in] one school that Wall was built in the playground. I’ll show 
you the Wall just now. Remember that . . . think of this playground and the wall that’s here. 
Many people are below the poverty line. Okay, and so they decided that only when peace was 
brought to Palestine would they start working, would ARROW start working with more than just 
the Palestinian people. When David Oddie first went there, he wrote that “the Palestinian people 
live in a continual state of uneasy tension”. We are sitting here very relaxed. We know that there 
are terrible things happening in the city, but here we are very relaxed. With their Israeli 
neighbours... “To see for oneself the impact of the emerging wall” talking about the Wall again, 
“cutting across communities, the daily and often humiliating experience of (being searched) 
passing through checkpoints…” (and being searched).  
Those of you that have been with us to Plymouth… Nobuhle* specifically, they gave her a really 
hard time at the airport.  At Gatwick. And Charmaine*. We saw a Palestin . . ahh not a 
Palestinian but a Muslim woman, her bag being thrown out, things being chucked all over. I 
don’t know about you but with Nobuhle*, they didn’t want to let her through. I had to go up and 
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actually say, ‘Please let her through, she’s with us.’ And this is what people have to go through 
every day just to move from one area to the next… “and the development of settlements within 
the West Bank itself is (very) unsettling.”  
 

 
 

Palestinian people live in a continual state of uneasy tension with 
their Israeli neighbours. To see for oneself the impact of the 

emerging wall cutting across communities, the daily and often 
humiliating experience of passing through checkpoints and the 

development of settlements within the West Bank itself is 

unsettling.

www.art-peace.co.uk  
 
 
Here, we’ve got the world map. Where is South Africa?  
 

 
 

Palestine on the world map
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World map google images 
 
 
Respondent: Here. 
 
Ms Lange: Okay. Where is Great Britain? Plymouth. 
 
Respondent: Here.  
 
Ms Lange: Okay. Does anyone know where Palestine is? Okay, Charmaine*. 
Ahh Kosovo, that’s Kosovo. Does anyone else know where Palestine is? 
 
Respondent:  In the Middle East. 
 
Ms Lange: Does anyone know where Israel is? 
 
Respondent: Middle East 
 
Ms Lange: Okay, someone come show me where Israel is. 
 
Respondent: There. 
 
(Laughing) 
 
Ms Lange: Alright. Over here. You’ve got Jordan near it, Syria near it, Iraq and Iran you’ve got 
later on, and Egypt this side of it. Now why did we say some of you might know where Israel is 
and not where Palestine is? I remember when some of you asked, ‘Is Palestine actually a 
country?’ 
 
If you go to the next map. Umm, I know that many of you are of Christian upbringings. I’ll show 
you this map . . .  
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http://images.google.co.za/imgres?imgurl=http://www.westarkchurchofchrist.org/wings/john/ma
p.jpg&imgrefurl=http://www.westarkchurchofchrist.org/wings/john/map.htm&h=1167&w=800
&sz=116&hl=en&start=15&um=1&tbnid=jPH_dAqbBzR_KM:&tbnh=150&tbnw=103&prev=/i
mages%3Fq%3DPalestine%2Bmap%26um%3D1%26hl%3Den%26client%3Dfirefox-
a%26channel%3Ds%26rls%3Dorg.mozilla:en-US:official%26sa%3DN 
 
 
Respondent: From the Bible! 
 
Ms Lange: This is Palestine in the New Testament; many of you think of Jesus being in Israel 
don’t you? Jesus was not in Israel: Jesus was in Palestine. If you look at the places on this map, 
you will remember stories in the Bible. Like Samaria, here we’ve got Samaria. You will 
remember Judea, here we have Judea. Galilee up here, the Dead Sea down here, Jerusalem, 
Jericho, Bethlehem… all those places in this time 2000 years ago, approximately, were in the 
country of Palestine. But then why do we think of Israel? Why do we think of it as Israel? 

 
So let’s see some of these places then, what they are like in Palestine? We’ve got the Dead Sea 
and the hills of Jordan. I know some of you thought that Palestine had a sea. It’s an inland sea. 
The Dead Sea and the Hills of Jordan.  
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D e a d  S e a  a n d  H ills  o f J o rd a n

Photo: Linzi Hanscomb 2008 
 
 
Here, we’ve got the Jericho desert hills. Some of you painted the hill. Those of you who know 
the New Testament know that this is where Jesus went for 40 days and 40 nights. 
 

 
 

J e r ic h o  D e s e r t  h i l ls  w h e r e  J e s u s  
w e n t  fo r  4 0  d a y s  a n d  4 0  n ig h ts

Photo: Linzi Hanscomb 2008 
 
Before we carry on, I just want to read something that a girl… a girl from today wrote. A girl 
from Beit-Jala describes life in her diary entry. She said, “It’s that holy land which has turned 
into a dry desert of war and injustice. Being born to open your eyes on this land, means being 
deprived of your human rights and even some daily needs!” (Nettnin, S. 2004) 
http://www.scoop.co.nz/stories/HL0403/S00075.htm 
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Here we see a valley in the dusk from Bethlehem. Now do you remember Linzi that was here last 
year? 
 

 
 

Valley in dusk from Bethlehem

Photo: Linzi Hanscomb 2008 
 
 
Respondent: (mumbles) Yes. 
 
Ms Lange: She also gave good comments about it. Bethlehem is also one of the places that has 
been torn apart because of the unrest and the breaking of human rights in Palestine. But its not 
just the Christian faith that has lots of roots in Palestine. The Islamic faith has got strong strong 
roots in Palestine and in places like Jerusalem, there is a very sacred Islamic mosque called the 
Dome of the Rock. It’s also seen there. 
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Dome of the Rock in Jerusalem –
a sacred Islamic mosque

Photo: Linzi Hanscomb 2008 
 
 
David Oddie writes this about it. He says, “I visited Jerusalem today. The pulse of history is 
tangible, Jerusalem, a city that is so profoundly at the centre of religious faith for so many, still 
resonates with tension.” It is also a city that is very strong in the Jewish faith, as well as the 
Christian and the Islamic. He says, “Having learnt what I have learnt in Palestine the sight of 
Arabs and Jews walking through the same teeming market place (in Jerusalem) is bizarre.” 
www.art-peace.co.uk 
 
Respondent: (unintelligible)  
 
Ms Lange: Why have they been made to fight in some places? And often we think of them of . . . 
for the Islamic, but it has spread too much further than that.   
 
Alright here we’ve got another beautiful landscape in Palestine. It’s called the Wadi Quelt 
Nature Reserve. It’s in the oasis near the St George’s Monastery. It’s a beautiful landscape. 
There are lots of herders in this area with sheep and goats.  
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Wadi Quelt Nature Reserve – an 
oasis in the desert near St George’s 
Monastry

 
Photo: Linzi Hanscomb 2008  
 
 
The St. George’s Monastery was for a long time carved here into this, a hill of the Jericho desert 
here.  
 

 

St George’s Monastry carved 
into a hill of the Jericho desert

 
Photo: Linzi Hanscomb 2008. Inhabited by monks and there are also hermit dwellings in the 
nearby cliff walls also. 
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And Linzi wrote this, err, I mean David Oddie wrote this: “Marina and I set off in a taxi.  We 
went as far as a village still called, in translation, St George’s. The village is totally Muslim, but 
ever since the days of the British Mandate, (I’ll tell you more about it now) there has been a 
tradition that St George protects the wellbeing of people in the city. The road stopped then in a 
pile of boulders and rubble. The Israelis have blocked the road to disrupt freedom of movement.  
We had to get out of our taxi, walk across the stony no man’s land, and get a taxi at the other 
end.  (Remember that picture of Marina walking on the road?) Earlier in the morning the 
crossing had been closed off by the Israelis, but now the soldiers had gone and it was free.”   
 
 
“We went to visit the person who runs the Palestinian Child Arts Centre. The Centre is 
committed to using the arts as a form of ‘healing’, for enabling young people to access some joy 
and creativity in their lives, to play.  They were running a summer school that day and it was 
good to see the youngsters using art, music and drama.  The Head of the Centre showed me 
several pictures that children had drawn demonstrating the impact of this wall on the lives of 
people.  The pictures were chilling.” www.art-peace.co.uk David Oddie 2004 
  
 
Ms Lange: Alright. But then why, why isn’t Palestine there the whole area we think of as in the 
New Testament? This is Palestine today. This whole area here is now called Israel and the green 
part is now known as Palestine. You can see that the two parts of Palestine are no longer 
connected. Do you see that this is the Gaza Strip that you often hear about in the news, that is the 
boarder next to Egypt and there is a lot about that Egyptian boarder and opening up the Egyptian 
boarder. 
 
This part here is known as the West Bank. Now this red line over here is the wall that we have 
been talking about that has been built to cut up Israel from Palestine. Alright. How did this 
happen?  
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http://upload.wikimedia.org/wikipedia/commons/thumb/2/2f/Palestine_Map_2007.gif/482px-
Palestine_Map_2007.gif 
 

 
If you have a look at the next slide, you will see that after the Second World War, after the Jews 
had been terribly persecuted in Germany, the West then stepped in and this land, prior to 1946, 
okay, now I am no historical expert, but this is how I understand it, that this area which was then 
known as Palestine, was then cut up and this part was given to the Jews and it was the Zionist 
movement, which means . . . it can have negative and it can have positive connotations.  The 
negative connotation of it is, the Jewish people wanted all to come together and form one 
country, at the cost of the Palestinian people. The positive is that the Jewish people wanted to 
come together in one country, one free nation, ironically.  So this is after the 1947 United 
Nations agreement. What happened after that was, after 1967, I’m sure you’ve heard of the 
Middle Eastern wars. Umm, the Israelis broke that treaty of the United Nations and went into 
that area and started settling in the Palestinian area. So you can imagine. I saw, what happens 
here last week; when just a packet of biscuits was being fought over . . . (yelling) Remember 
that?  So can you imagine the anger and what happens there if land that was yours, if land that 
belonged to your forefathers, was being fought over and taken away.  
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http://www.exeterpsc.org.uk/map.jpg 
 

 

Alright. Okay here is the type of thing we see here. We see Bethlehem, which used to be part of 
Palestine and is now part of the Israeli settlement over here. Did you see that, that’s from 
Bethlehem, the picture that Linzi took.   

 

 

 

 

 

 

 

 

 

 

 

 

View  from  Bethlehem  to a new  Israeli 
ettlem ent (w ithin Palestinian 
rritory)

s

 

te

Photo: Linzi Hanscomb 2008 
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And here we see the type of thing that happened when Israelis moved in...  is that you would 
have the Palestinian families houses taken away as occupation happened.  

 

 

 

 

 

 

 

 

 

 

 

 
 

A Palestine family under 
occupation

http://www.thewe.cc/thewei/_/images10/palestine/palestine_family_under_occupation.jpe 
 
Here we have a Palestinian home and you can see the results of occupation as well.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Palestinian homes

 
http://www2.arnes.si/aa/2000/ghad00/shadi-fig10.jpg 

 80



And what about the Wall? You know when I heard of a wall, I think of sort of, one of these 
garden walls, you know.  But this wall… Okay, with the graffiti. Linzi says, “The segregation 
wall with graffiti and art-work and a characteristic Palestinian yellow taxi driving past.” So now 
you know how they get around… yellow taxis! Okay, the wall is described as a ‘security’ wall. 
Israel said we are building this wall because of the terrorism from the Palestinian people, they 
are coming… killing Jewish people, and bombing us, there are… young men especially, suicide 
bombers, we need to build this wall to prevent (attacks from suicide bombers), for security. But 
is it actually a security wall? Lindsay says,  “in reality, (it) merely carves up Palestinian 
land/farms/families - it doesn’t just separate Palestine from Israel but rather separates 
Palestinians from each other – totally in breach of International Law and the 1967 ‘Green Line’ 
which was supposed to divide land up between the Palestinians and the Israelis. Frequently the 
wall crosses through the Green Line, effectively giving out lots more land to the Israelis…  

 

The Wall has multiple structures: concrete and fence. The concrete Wall is 25 feet high with 
watchtowers and firing posts every 200 meters. The fence-like Wall is made of layers of razor 
wire. Both wire and concerete structures of the Wall are equipped with 230-330 foot wide buffer 
zones that include electrical fencing, sand paths to trace footprints, sensors and cameras. In total, 
the entire structure will be at least 400 miles long, three times as long as the Berlin Wall.” (Linzi 
Hanscomb email May 2008) 
 
 

 

 

 

 

 

 

 

 

 

 

 

 
 

The segregation wall in Bethlehem

Photo: Linzi Hanscomb 2008  

 

 
 
Ms Lange: You can see this picture where he shows the Wall… where an artist…  
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Danielle: Bansky 
 
Ms Lange: … has tried to paint the view of what you would be able see on the other side. Now 
let’s think about (unintelligible) now Charmaine* lives there, now if Charmaine* wants to come 
to this school she can’t. Because this Wall has got barbed wire, it has even got soft sand so 
footprints, if people try and cross it, you can see their footprints. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

The wall

 
http://farm1.static.flickr.com/147/333772451_5e218ce0cd.jpg 
 
 
Ms Lange: Here you can see the Wall that separates Bethlehem and the West Bank from Israel. 
Linzi lived here for a while and she found it extremely difficult to cope with the emotions of 
what was happening.  
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The Wall that separates Bethlehem 
and the West Bank from Israel. 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Photo: Linzi Hanscomb 2008 
 
 
Ms Lange: Okay let’s go back to the ARROW group, what about the youth in Palestine? I asked 
Linzi what’s their favourite pastime. She said, “Well, I worked with members of the ARROW 
drama group (and they all seemed to enjoy it), so I guess that (drama) was an important thing for 
them.” She said the older youth go out, there is a lot of cafe visiting”, so they go and eat out. Are 
you listening guys, she says there isn’t a drinking tradition. You know like here, and that’s 
mainly for religious reasons, because you know, the true Islamic faith . . . (Linzi Hanscomb 
email May 2008) 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

A R R O W  y o u th

www.art-peace.co.uk  
 
Ms Lange: This is the type of food: vegetables, small dishes, pita bread, tomatoes, cucumbers, 
olive oil, olives, macaroni, marinade with basil and tomatoes, all in the small side dishes… 
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Appetizers like these: various vegetables like 15 kinds were 
served on small dishes with a bread called pita. For instance 
they were tomatoes and cucumbers with olive oil and lemon 
juice, olives, macaroni, marinade of basil and tomatoes, 
potatoes, coleslaw, tuna & mayonnaise, etc. etc., they 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
http://images.google.co.za/imgres?imgurl=http://www.geocities.jp/i_kanebon/palestine2005/DS
CF0252.jpg&imgrefurl=http://www.geocities.jp/i_kanebon/palestine2005/e_8.html&h=165&w=
220&sz=22&hl=en&start=4&tbnid=al5VrrBACR-
HrM:&tbnh=80&tbnw=107&prev=/images%3Fq%3DPalestinian%2Bfood%26gbv%3D2%26hl
%3Den%26client%3Dfirefox-a%26rls%3Dorg.mozilla:en-US:official%26sa%3DG 
 
 
(Unintelligible)  
 
 
Ms Lange: This I got from a website . . . (talking over) 
 
Respondent: What is that?  
 
Ms Lange: Humus is chickpea paste, it’s basically chick pea paste, my son loves it, and you 
know what the other thing is, my son learnt to eat it from his Jewish friends. He said that it… but 
I was eating the same food as the people across the Wall! 
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What I loved the most was hoo-moos, chick-
pea paste and olive oil. Spread it a lot inside 

the pita, throw lots of marinated tomatoes 
and vegetables into it and bite with big 

mouth!! It is very good!!!

http://images.google.co.za/imgres?imgurl=http://www.geocities.jp/i_kanebon/palestine2005/DSCF0252.jpg&imgrefurl=http://www.geocities.jp/i_kanebon/palestine2005/e_8.html&h=165&w=220&sz=22&hl=en&start=4&tbnid=al5VrrBACR-
http://images.google.co.za/imgres?imgurl=http://www.geocities.jp/i_kanebon/palestine2005/DSCF0252.jpg&imgrefurl=http://www.geocities.jp/i_kanebon/palestine2005/e_8.html&h=165&w=220&sz=22&hl=en&start=4&tbnid=al5VrrBACR-
http://images.google.co.za/imgres?imgurl=http://www.geocities.jp/i_kanebon/palestine2005/DSCF0252.jpg&imgrefurl=http://www.geocities.jp/i_kanebon/palestine2005/e_8.html&h=165&w=220&sz=22&hl=en&start=4&tbnid=al5VrrBACR-


 
 
 
 
 
 
 
 
 
 
 
 
 
http://images.google.co.za/imgres?imgurl=http://www.geocities.jp/i_kanebon/palestine2005/DS
CF0252.jpg&imgrefurl=http://www.geocities.jp/i_kanebon/palestine2005/e_8.html&h=165&w=
220&sz=22&hl=en&start=4&tbnid=al5VrrBACR-
 
HrM:&tbnh=80&tbnw=107&prev=/images%3Fq%3DPalestinian%2Bfood%26gbv%3D2%26hl
%3Den%26client%3Dfirefox-a%26rls%3Dorg.mozilla:en-US:official%26sa%3DG 
 
 
Ms Lange: Here is fresh fish that they get direct from the Sea of Galilee. 
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T h e  f is h  d ire c t f ro m  T h e  S e a  o f 
G a lile e

http://images.google.co.za/imgres?imgurl=http://www.geocities.jp/i_kanebon/palestine2005/DSCF0252.jpg&imgrefurl=http://www.geocities.jp/i_kanebon/palestine2005/e_8.html&h=165&w=220&sz=22&hl=en&start=4&tbnid=al5VrrBACR-
http://images.google.co.za/imgres?imgurl=http://www.geocities.jp/i_kanebon/palestine2005/DSCF0252.jpg&imgrefurl=http://www.geocities.jp/i_kanebon/palestine2005/e_8.html&h=165&w=220&sz=22&hl=en&start=4&tbnid=al5VrrBACR-
http://images.google.co.za/imgres?imgurl=http://www.geocities.jp/i_kanebon/palestine2005/DSCF0252.jpg&imgrefurl=http://www.geocities.jp/i_kanebon/palestine2005/e_8.html&h=165&w=220&sz=22&hl=en&start=4&tbnid=al5VrrBACR-


 
 
 
 
 
 
 
 
 
http://images.google.co.za/imgres?imgurl=http://www.geocities.jp/i_kanebon/palestine2005/DS
CF0252.jpg&imgrefurl=http://www.geocities.jp/i_kanebon/palestine2005/e_8.html&h=165&w=
220&sz=22&hl=en&start=4&tbnid=al5VrrBACR-
 
HrM:&tbnh=80&tbnw=107&prev=/images%3Fq%3DPalestinian%2Bfood%26gbv%3D2%26hl
%3Den%26client%3Dfirefox-a%26rls%3Dorg.mozilla:en-US:official%26sa%3DG 
 
 
Several respondents: Ohhhh! 

 Yes! 
                                  Oh my god 
                                  shhh 
 
Ms Lange: Okay, what about this, let’s have a look and see. Some of you were asking me during 
your paintings, ‘What do they wear, what do they wear?’ This is what Linzi said, she said the 
fashion is very Western – jeans, t-shirts, trainers…- very trendy for the girls especially - nice 
shoes and handbags they love, some girls wear headscarves, but generally it’s very liberal for a 
Middle Eastern country. Some girls wear tight-fitting shirts and trousers, but they don’t show 
flesh, in other words they don’t wear low tops. (Linzi Hanscomb email May 2008) 
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Youth style
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www.art-peace.co.uk 

 
 
Ms Lange: What about their spare time? Okay this is now something they did in ARROW… they 
had to do a frozen image also about Palestine. The girls said that conflicts begin when they listen 
to rumours that aren’t true. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Conflicts begin when we 
listen to rumours, no matter 
how false they are.

 
www.art-peace.co.uk 
 
 
Ms Lange: There don’t seem to be any cinemas there. You know what a cinema is? 
 
Several respondents: Yes 
 
Ms Lange: But a lot of community and after-school groups like ARROW. And I was surprised 
by this: she says the scouts is very popular. But she says in the rural parts, you know what rural 
means?  
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Several respondents: Yes 
 
Ms Lange: She says that it’s more difficult [in the rural parts], and not much happens after dark. 
You know why? That’s because the Israeli attacks usually take place at that time. 
 
Now when the Palestinians showed us what they thought we should think about Palestine, do you 
agree with that? Do you see Palestine in the news quite a lot? 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Making the news 

 
www.art-peace.co.uk 
 
 
The next one they showed was this. Oppression is eating the flesh of the oppressed. Oppression - 
is eating the flesh - of the oppressed. So that… do you understand that? (indistinguishable) 
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Oppression is eating the flesh of 
the oppressed. 



 
 
 
 
 
 
 
 
www.art-peace.co.uk 
 
 
The next one was checkpoints. You see that? Somebody is being forced to bow down. 
 
A girl from Ramallah talks about life under siege. She stated there have been numerous killings, 
home demolitions and curfews.  
“On the checkpoints, we face those soldiers holding weapons threatening people on their way to 
work and scaring children on their way to school,” she says. (Nettnin, S. 2004) 
http://www.scoop.co.nz/stories/HL0403/S00075.htm  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

C heckpo in ts  

www.art-peace.co.uk 
Ms Lange: They wear uniforms to school. And in these schools in Palestine they are taught 
English, Hebrew, Arabic and sometimes French (Linzi Hanscomb email May 2008). Whereas in 
Israel, they are taught mainly Hebrew. So that is why many of them [Palestinians] they speak 
English as well okay, because they are taught it in school. 

 
Brutality is the next image that they showed, I’m sure if you have seen images of xenophobia in 
South Africa at the moment you won’t be that shocked by that… 
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brutality 



 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
www.art-peace.co.uk 
 
 
 … and the next is martyrdom. For those that just came in, these are images that the ARROW 
group made, to show what they want portrayed of Palestine. And this is what one of the 
Palestinians said, “The world speaks a lot about Palestinian infants who sacrifice themselves for 
the sake of their country and condemn their actions. But after all no wonder…their lives are 
nothing worth to them anymore.” 
Her concluding statement has a resounding message when she says, “‘Man has two harts: a hart 
that suffers and another that hopes!’” (Nettnin, S. 2004) 
http://www.scoop.co.nz/stories/HL0403/S00075.htm 
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Martyrdom 



 
 
 
 
 
 
 
 
www.art-peace.co.uk 
 
 
And this is the last one of these I think we can find scary. “You shoot me, I will keep living and 
smiling.” So this is another thing about the youth is that, there is so much oppression and so 
much violence and so many checkpoints, so many soldiers, and so many cases like the 
xenophobia, of people coming in, and taking over areas, taking occupation of areas, that even if 
they are shot they say they will keep going on, and they will keep smiling.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

“you shoot me, I will keep living and 
smiling" 

www.art-peace.co.uk 
Alright, let us go on to lighter things. Despite all these aggressive attacks on the Palestinian 
children by the occupation, they keep reaching out. This is one of the fences. 
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Despite of the aggressive attacks against 
Palestinian Children by the occupation, 

they continue to reach out.



 

 

 

 

 

 

 

www.art-peace.co.uk 

 

 

How are they reaching out?  They visited the children’s ward, and they felt it was a very special 
time for them because suddenly they realised that they really should be thankful because despite 
everything happening… they can walk, and they can talk, and they weren’t confined to chairs 
like these children were… 
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The activ ity for Shellet A l-Harah (The G ang 
of A l-Harah) was a visit to the Arab Society 
for the Physically Handicap, The Children's 

W ard.



 

 

 
 

www.art-peace.co.uk 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

The activity was very special and it was the first time we took 
part in something like this. We chose to do such a visit because
there is a lack of activities for children with special needs. They 
need to have the same opportunities we have. It is also an 
opportunity to learn about life and it might be a way to deal with 

such a problem in the future.

 

www.art-peace.co.uk 

 

and what they did was they told the children stories, they acted out things for them . . . they sang 
for them and they gave them colouring boxes.  

 

 93



 

We as a group prepared a story telling activity, a 
selection of songs and dances for the children 

and distributed colour boxes to the children.

 

www.art-peace.co.uk 

 

 

And this made me think that you know, maybe, we so busy building up ARROW, and maybe we 
should start reaching out. Reaching out, because we are strong enough now, that we can start 
reaching out to others as well.  

 

Several respondents: Yeah. 

 

Ms Lange: And they said that it had made them realise how thankful they should be that we can 
walk and talk normally. 
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These activities made us realise that we 
are very thankful to be able to walk and 
talk normally.

 

www.art-peace.co.uk 

 
 

Just to give you an idea of some of the names of Palestinian people. I can’t probably pronounce 
them (talking in background) George, Raed, Yazan, and so on. 
 

 
 

The group who took part in this activity is 
the following: George Matar, Raed
Hammory, Rula Salman, Yazan Zubeidy, 
Christine Hodaly, Hind Naser, Mirna Hodaly, 
Shadha Warrad, Said Zarzar

www.art-peace.co.uk 
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Okay, now for the South African ARROW group, what did they show us about Palestine? Let us 
see how accurate our group was. They said Palestine was about torn cultures. Do you think that’s 
what they are about? 
 

 
 

SA’s view of Palestine:
Torn cultures

www.art-peace.co.uk 

 
 
Respondent: Yes 
 
Ms Lange: Next slide… 
 
They said that Palestine was about family tragedies. Do you think that’s right? Family tragedies 
from . . .  
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SA’s view of Palestine:
Family tragedies

www.art-peace.co.uk 

 
 
Respondent: Yes. 
 
Respondent: Yes. 
 
Ms Lange: They said it was about broken bridges. 
 

 
 

SA’s view of Palestine:
Broken bridges

www.art-peace.co.uk 
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Respondent: I don’t know 
 
Ms Lange: Bridges between cultures, bridges between land, bridges between spaces.  
 
But what would Palestinian youth like South African teenagers to know about them? Would they 
like us to think of them as youth who are just waiting to attack Israeli soldiers or throw stones at 
them, and go to Israel? When we asked them, they said that what they’d rather like South 
African teenagers to know is that they are normal people. 
 

 
 

What would Palestinian 
teenagers like South African 
teenagers to know about them?

http://www.jenkasjourneys.org/images/intls_food.jpg 
 
 
They are not all about aggression and violence.  
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Palestinian youth are not all 
about aggression and violence.

 
 
 
Yes, there are people that think that is all that is left for them, but in their everyday life, they 
want to be normal teenagers. They want to go out with their friends… they want to socialise, 
they want to have girlfriends and boyfriends, they want to have a home, they want to have a 
family that loves them. So for Palestine, the Palestinian people… they want, they wish for peace, 
that is what they want. 
 

 
 

P A LE S TIN E  
A  W IS H  F O R  P E A C E

http://www.worldproutassembly.org/olive%20tree.jpg 
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How is South Africa involved? Umm, one of the South African activists, anti-apartheid activists 
went to Palestine, because there are many apartheid activists who identify with what the 
Palestinian people are going through. Umm in the same ways that the Wall separates them, I had 
teachers here telling me how just a street would separate families. How in a family… one would 
be classified as White, and the other as Indian and the other as Coloured, how one street would 
separate them from being able to visit each other. 

 
And so Dr Walaza who was from South Africa… she said, she calls for non-violence in Palestine 
as was used in South Africa, now for some of you that might sound ironic, especially since 
we’ve had the xenophobia but she said we don’t destroy ourselves, we wish for non-violence that 
we don’t destroy ourselves, we don’t want the blood of our oppressors on our hands. That is why 
we had a peaceful transition in South Africa, so that we would not have blood on our hands, as 
the previous government had. http://www.afsc.org/israel-palestine/learn/South-African-Brings-
Hope.html
 
Archbishop Desmond Tutu is a strong activist too and was on the news recently too because 
there are many negotiations currently in Palestine. Negotiations in the Arab world between the 
Palestinians themselves… because the leadership in Gaza: Hamas, and the leadership in the West 
Bank are also in disagreement about a solution. But negotiations with Israel are to return… at 
least, at least, the land that has been taken illegally since 1967. And the negotiations at the 
moment… Israel is trying to keep the Jewish Israeli people that are settled in the West Bank. So 
rather, they want Palestine to take other land especially between the Gaza and the West Bank. So 
I hope that you will all keep these people in your thoughts, and realise that the Palestinian youth 
in many ways are like you, wanting the same things, but also be grateful for the freedom that you 
have to walk down the road and get into your taxi and go to wherever you live, even if where 
you live is not the kind of place where you actually want live for the rest of your life. 
 
Respondent: Themba* said I must ask you . . . 
 
Ms Lange: Yes 
 
Respondent: Do people in Palestine - ARROW - know about us in… here in South Africa? 
 
Ms Lange: Yes 
 
Respondent:  And do they have TVs too… like here? You know, like to watch the news.. 
 
Ms Lange: Yes 
 
Respondent: But not in the rural areas 
 
Ms Lange: Well, yes, but cell phones also, cell phones… I don’t know if anyone saw, there was 
an article, cell phones are becoming popular, you’ll see a shepherd with a cell phone… 
 
Respondent: How! (Laughing) 
 

 100

http://www.afsc.org/israel-palestine/learn/South-African-Brings-Hope.html
http://www.afsc.org/israel-palestine/learn/South-African-Brings-Hope.html


Ms Lange: Yes, because it’s the one thing that they have control over, so even though they might 
be in an occupied area, a cell phone means they can communicate, are there any other questions? 
 
Respondent: What happened to Christianity, because it looks like to me, that place was supposed 
to based on Christianity, and the Jewish religion, so how come the Christians have been kicked 
out, and now it’s overtaken by Arabs, and Arab, and . . . .  
 
Ms Lange: That whole area is actually Arab territory. If you think of Jordan, Iran, Iraq, all of 
those places are actually Arab territories. As far as Christianity goes, you must remember that 
Christianity is actually a relatively new religion actually in the history of the world, and, if you 
want to know where Christianity fits into the whole thing, I’ll show you.  The fight for freedom 
in Palestine, okay yes the suicide bombers might be related to a specific faith, but this, the fight 
for freedom of Palestine is not related to any religion. In fact, there are many Christian and 
Jewish people who support the fight against the oppression and the illegal takeover of land of the 
Palestinians by the Israeli people.  
 
Respondent: But is it a church they have there? Like what we have… like in South Africa? 
 
Ms Lange: There are churches, but you must remember, where Jesus was born… Jesus was a 
Jew, and he was probably was an Arab Jew. 
 
Respondent: Huh? 
 
Ms Lange: Jesus was an Arab Jew. And he worked in Palestine. All these images you see of 
Jesus as a white man, it’s all a myth. It’s all a myth.  
 
Sana: It’s important to remember that Judaism, Christianity and Islam all have the same roots, 
they all originated in Palestine, we believe as Muslims that Jesus was also a Prophet of Allah, but 
we call him Isa, even the other prophets we have… like Ibrahim is Abraham. 
 
Ms Lange: So that is why, the Islamic faith, also respects the areas where Jesus was and so on. 
The big difference is that Christians believe that Jesus was the Son of god whereas the Islamic 
people believe that he was a prophet. The Jewish people also believe that, they don’t dispute that 
Jesus, Jesus, he lived, they also believe, but they believe that Jesus was a man, like every other 
man. And Christianity then only, I’ll say flourished, okay with the Roman occupation of those 
areas and then went into Europe. 
 
Respondent: Auntie Mary, if we had to go there, are they gonna judge us, because won’t they be 
shocked that to see some black people and  . . .  
 
Respondent: I don’t . . .  
 
Respondent: Maybe it would not be in their head how they can get along with each other… 
  
Respondent: But, don’t they know that South Africa is a rainbow nation? 
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Respondent: They don’t know South Africa so well; they thought that we were hunting! 
 
Ms Lange: When Sana and Karen and Dani are done, I would like that we - if you are interested - 
that we send new images about South Africa to them. 
 
Several respondents: Yes 
Ms Lange: And that we make a video for Palestine 
 
Several respondents: Yes 
 
Ms Lange: And we ask them to make a video for us okay, like we saw the video of Kosovo 
 
Several respondents: Yes! Yebo! Yes! 
 
Respondent: When we went overseas as well, they also thought as well, I remember um . . . 
Clark* asked if we wear the same clothes we wear now when we back home? 
 
(Laughing) 
 
Respondent: So they still don’t really know what South Africa is about! 
 
Ms Lange: And even as I said, even as Linzi said, everything that she has told us about Palestine, 
you’ve got to remember it’s from her western eyes. So that’s why I’m saying it’s only if you go 
and live there, only if you actually go and live there… we can, at least I think through the 
ARROW website and the ARROW people I have got a better understanding... David Oddie says 
in his diary of ARROW it might sound biased, because I try and bring across a non-biased 
message to you, but it’s difficult, you can’t actually, when you see breaking of treaties and 
soldiers against children you can’t not be biased, and that’s what David Oddie says as well. 
 
Respondent: Why don’t they flee from there like, how!  
 
Ms Lange: Where to? 
 
Respondent: Maybe to other countries. 
Respondent: Maybe to South Africa where we accept everybody as they are… 
 
Respondent: Yes South Africa, we know (indistinguishable) . . . xenophobia . . . 
(indistinguishable) 
 
Ms Lange: Why don’t they flee to other countries? 
 
Danielle: I have a question for you guys.  
 
Ms Lange: Okay. 
 
Danielle: If somebody was oppressing you, and asked you to move, and pushed you to a bad 
place, would you just say, okay yeah, you’re right, I’m just going to move to… 
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Respondent: Zimbabwe 
 
Danielle: Zimbabwe, no, okay, maybe I’m going to move to Zambia, it’ll be easier there, and 
there’s lots of land. It’ll be okay. 
 

Respondent: Auntie Mary please translate. 
 
Ms Lange: She’s saying, she’s saying if, (group chatter) Charmaine*, Charmaine*, say another 
school, give me a school that are your rivals.  
 
(Yelling) 

Several respondents: Overport Secondary! 
 

Ms Lange: OK they came up and said, “You know what this is our school now.” 
 
Respondent: Oh! 
 
Ms Lange: We don’t want any Bechet people here. 
 
(Yelling) 
 
Ms Lange: Are you gonna say, “Oh sorry. We’ll go. What school shall we go to now?” They’re 
going to say, “We full, we full!” What school will have space for you guys? 
 
(Yelling… indistinguishable) 

 
Ms Lange: Thank you. There you go! 
 
Respondent 5: We would catch them at the bus stop. 
 
Ms Lange: Did you feel you learnt anything? 
 
Several respondents: Yes! 
 

Appendix III 
 
 
Data Collection Instruments 
 
1. Visual representation (paintings) 
 
Research subjects were asked to make a painting of what they imagine Palestinian youth to be 
doing on the weekend. Subjects were asked to include as much detail as possible in their 
paintings (surroundings, clothing, shelter etc). 
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2. Questionnaire (see Appendix III) 
 
 
 
 
 
 
3. Focus group 
 
3.1 Open-ended questions were used to probe various aspects of cultural identification, such as 
Palestinian youth’s: 
 

- Religion 
- Race 
- Cuisine 
- Clothing 
- Shelter 
- Means of transport 
- Environment 
- Activities 

 
3.2 Would you like to go to Palestine? 
 
3.3 Have you ever met anyone from Palestine?  
 
3.4 Have you read any books/ watched any films about Palestine? 
 
3.5 Have you seen anything about Palestine on the news? 
 
3.6 Do you think Palestine is a peaceful place to live in?  
 
3.7 Are there any parallels/ similarities between South Africa and Palestine? 
 
 

Appendix IV 
 

Made-Up Name ______________________________ 

Grade  _________ 

Age      _________ 

Gender  
Male Female           
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Please place a cross [X] over the option of your choice. You may cross more than one 
option where required. 
 

1) Have you ever heard of Palestine? Yes   No 
 

2) Where do you think Palestine is? Use an X to mark the spot on the world map below. 
 

 
Source: 
http://www.westhoughtonhigh.bolton.sch.uk/primary%20science%20network/mission2files/world_outline_map_72
0.jpg 

  
3) Palestine is in:       Africa Europe           Asia South America 

    

                                 Australasia           North America             the Middle East 
              

4) Would you like to go to Palestine?  Yes  No  
 

5) What do you think Palestine looks like? 

 

        City (urban)                     Countryside (rural)                   Both (rural and urban) 

 

6) What race do you think Palestinian people are?  

 
             Indians         Blacks          Coloureds    Whites             Arabs             Asians   

7) What religion do you think the majority of Palestinian people follow? (You may choose 
more than one) 

 

      Muslim              Jewish                Christian                   Hindu                No religion 
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     Other (please specify)_____________________________ 

 

8) What do you think Palestinian houses look like? (You may choose more than one) 

 

     Huts          Igloos         Refugee Camps                  Caves          Shacks 

 

          Brick houses  Log Cabins        Boathouses     Tents              Caravans 

 

 

9) What do you think Palestinian people eat? (List a type of food for each category or none at 

all if you think they don’t eat that type of food) 

    Vegetables __________________________________________ 

    Fruit _______________________________________________ 

    Meat _______________________________________________ 

   Sweets _______________________________________________ 

   Grains ________________________________________________ 

 

10) How do you think Palestinians travel around town? (You may choose more than one)  

      Combi     Bus           Car         Bicycle      Train        On foot            Motorbike 

 

     Donkey Camel       Subway   Other_____________________________________ 
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